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My picture is about what’s in my head. It’s a dream about lines and people. 
People are walking on the road. They are going to the mall. I used lots of colours and lines.  

My picture makes me feel excited because of colours and lines.
Girl, Grade 1

My art makes me feel peaceful because of the colours I used. 
My art is saying, “Welcome to my world!” 

I think I am a good artist because I drew this picture.
Boy, Grade 2

In my mind I wonder what’s there, 
Miracles, dreams, all about me. 

In my mind I wonder what’s there. 

In my mind I wonder what’s there, 
All my own for me to hold, 
My mind a beautiful thing. 

In my mind I wonder what’s there.
Girl, Grade 5 

Words cannot describe how I feel about my painting, but these words can:
 It is beautiful, it is great, that I think I should be crying right now. 

The painting feels like a passage way to a new world. 
Boy, Grade 6

My imagination showed me something I did not know 
and I couldn’t describe, so I drew it out. 

Boy, Grade 7

I can put my imagination on paper.
Girl, Grade 7

This artwork expresses one’s creativity and imagination. 
It shows anyone can do anything.

Boy, Grade 8

I was sitting in my chair staring at the blank paper in front of me and wondering what should I draw about.  
 

By the time I knew, the drawing was complete. But I do remember having feelings of love, confusion,  

Girl, Grade 8

The Wisdom of Young Minds
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IMAGINATION, ART, CREATIVITY  
IN THE ELEMENTARY CLASSROOM

SUMMARY

Exploring Creativity in Depth is an arts enrichment program for elementary schools that is sponsored by Arts Etobicoke, funded by public 

grades 1 to 8, with their teachers and parent-volunteers, from schools in predominantly “priority” neighbourhoods have attended the 
program since 2002.

The Report describes the ECID program and assesses its effects. Teacher questionnaires and interviews provide information on the effects 

art, and they provide examples of how they apply concepts and methods from the ECID in language arts, social studies, and other subject 

and empathy and social skills. They also note positive effects on self-understanding (meta-cognition), metaphorical thinking, inferencing, 
creative problem-solving, and appreciation of multiple perspectives. 

Student questionnaires provide data on what was learned about the imagination, about art, about themselves, and about their classmates. 
An analysis of several hundred statements from student feedback forms have been catalogued with respect to the categories: Mind, 
Imagination, Art, Creativity, Identity, Community. The drawings and writings of 27 students from grades 1 to 8 illustrate the transformative 
effects of the creative process.

The discussion takes up the topics: Northrop Frye Revisited, Educating the Creative Imagination, The Rhetorics of Creativity, The Creative 

16 Recommendations on: the role of the arts in the core curriculum; the capacity of teachers to implement the Revised Ontario Arts 

SUMMAR

ECID est un programme d’éducation de l’imagination par les arts destiné aux enfants de niveau primaire et subventionné par Arts Etobicoke 

appartenant au Collectif Milkweed. Plus de 4’000 enfants de première à huitième années ont participé au programme depuis 2002, 
accompagnés de leurs enseignants et de parents.

Ce rapport décrit le programme et évalue ses effets. Il est basé entre autres sur des interviews et des questionnaires remplis par les élèves 
et les enseignants. Pour les enseignants, qui décrivent leur attitude par rapport à l’art, à l’imagination et à la créativité, le programme a 
offert une nouvelle légitimation de leur capacité à enseigner l’art et de nouveaux concepts et méthodes à appliquer dans d’autres branches, 
telles les langues et les études sociales. Les enseignants exposent aussi les effets que le programme a eu sur leurs élèves en matière de 

manoeuvrer la vie sociale. Ils notent des effets positifs sur la capacité des élèves à s’auto-observer (méta-cognition), sur leur faculté à penser 

des perspectives différentes.

Dans leurs questionnaires, les élèves décrivent ce qu’ils ont appris sur l’imagination, sur l’art, sur eux-mêmes et leurs amis. Ce rapport 
classe plusieurs centaines de leurs réponses dans les catégories suivantes: pensée, imagination, art, créativité, identité et communauté et 
fait une analyse plus approfondie du travail de 27 élèves. Il conclut sur les effets transformateurs du programme.

éducation artistique. Le rapport se termine sur 16 recommandations portant sur: le rôle des arts dans le curriculum de base; la capacité 

la créativité dans toutes les branches d’enseignement; et recherche et développement de l’ECID.
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1. Introduction

Exploring Creativity in Depth
enrichment program that enhances authentic creative 
potential in an atmosphere that is relaxed, supportive 
and well structured. Participants make two oil 
pastel pictures, write poems and stories about them, 
then discuss and interpret their artworks in small 

participants through a two-fold cycle of the creative 
process evokes meaningful and often transformative 
experiences in the students, the teachers, and the 
accompanying parent-volunteers. 

The ECID originated in a university course on the creative 
imagination (Clarkson, 2005). With the sponsorship 
of Arts Etobicoke, the support of the Neilson Park 
Creative Centre, and with funding from the Ontario 
Arts Council, the Toronto Arts Council, the Ontario 
Trillium Foundation and individual donors, the 
program has been given to classes from mainly high-
needs neighbourhoods since 2002 (Clarkson, 2008). 
The artist-teachers who facilitate the program belong to 
the Milkweed Collective, a community of visual artists, 
writers, dancers, musicians, teachers, and therapists 
that formed in 1995. The ECID program is also available 
for children with learning and behavioral disabilities 
and for youth at risk. ECID workshops for teachers are 
offered on a regular basis. 

The documentation is extensive. Teachers, students 

interviews are conducted with selected teachers. The 

to revive the teaching of art, the imagination, and the 
creative process in elementary schooling. The need is 
caused by the narrowing of the curriculum during recent 
decades. A U.S. survey of one thousand elementary 
and secondary school principals in four representative 
States found that increased time for literacy, numeracy, 
and science drastically decreased time for the arts and 
the humanities, with especially severe consequences 
for schools in high-needs districts, where principals say 
that the arts are what keep children interested in school 
(von Zastrow, 2004). 

Ontario followed a similar trajectory in the late 1990s 
with a new curriculum monitored by standardized 
testing.1  While the Government recently assigned 
funds to increase the number of teachers of the arts 
and physical education, only 15% of the elementary 
schools in the Province have a full- or part-time 
visual arts specialist.2 The narrowing curriculum has 
also severely impacted the secondary schools of the 
Province with respect to the arts and humanities 
(King, 2006, p. 62). 

The reaction to these developments was led, at least in 
the English-speaking world, by Ken Robinson’s 1999 
report, “All Our Futures.” In 2002 the Government of 
England founded the consortium “Creative Partnerships” 
to promote the creativity of young people, teachers 
and schools. In 2005 they introduced the concept of 
‘Creative Learning’ to refer to contributions to curriculum 
development, teaching and learning practices, and the 
culture of schools in general. ‘Creative Learning’ is 

individual potential and with an emphasis on authentic 
‘deep’ educational experiences,” and ‘creativity’ as part 
of the learning process and as a capacity to be instilled 
in young people” (Sefton-Green, et al, 2008, p. 12). 
The reports, literature reviews, and teacher handbooks 
published by Creative Partnerships embrace a broad 
range of approaches to Creative Learning, but they 
generally agree on uncoupling the concept of creativity 
from that of the arts. They regard the arts as the prime site 
for educating the creative process, but the principles of 
Creative Learning are applicable across all subject areas. 
Teachers who have no background in the arts and believe 
they are not creative are encouraged to get in touch 
with their creativity. They are urged to reach beyond the 
highly regulated and monitored curriculum and instill 
connections between the reason and the imagination, 
skills and creativity, knowledge and spiritual well-being 
(cf. Banaji & Burn, 2006, p. 58). 
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For its part the Ontario Ministry of Education  
published a new curriculum for the arts.3  Despite 
its title, the Revised Arts Curriculum, Grades 1 to 8 
(2009) is a complete rethinking, redesign and four-
fold expansion of the previous Curriculum. One 
survival from the 1998 document is the text of the 
Introduction, which begins, “Education in the arts 
is essential to students’ intellectual, social, physical, 
emotional growth and well-being” (p. 3). That 
statement appeared in the 1998 document, but without 
the words “and well-being.” That the authors of the 
new Curriculum took the trouble to add ‘well-being’ 
(“State of being or doing well in life, happy, healthy 
or prosperous condition,” Oxford English Dictionary) 
to the mandate signals their intent to revitalize and 

arts are not just another subject area with a particular 
set of skills and concepts, but are crucial to the child’s 
mental, physical, and spiritual wellness. 

The 1998 Curriculum geared expectations to three 
readily testable categories (Knowledge of Elements, 
Creative Work, and Critical Thinking). The new 
Curriculum opens up a vastly richer and livelier vista 
for the arts by grouping expectations under four broad 
topics: (1) Developing creativity (aesthetic awareness, 
creative process, problem-solving, meeting 
challenge creatively); (2) Communicating (expressing 
thoughts feelings and ideas, critical analysis process, 
communicating meaning); (3) Understanding culture 
(cultural traditions and innovations, personal and 
cultural identity, sense of self and other, social justice 
and environment); and (4) Making connections 
(connecting cognitive and affective domains, 
working and performing collaboratively, connecting
the arts with other disciplines) (p. 6). The truly path-
breaking feature of the new Curriculum is the pride 
of place given to creativity, a concept that was hardly  
mentioned before. Another departure is that Dance 
and Drama, which formerly were combined, are 

Learning,” is added to encourage the incorporation 
of arts activities in other subject areas. 

3 Arts Curriculum, Grades 1 to 8 (2009), http://
www.edu.gov.on.ca/eng/curriculum/elementary/arts.html

This Report describes the ECID and discusses the 
responses of teachers and students. The ECID approach 
to the creative and critical/analytic processes is 
considered in the context of the new Ontario Arts 
Curriculum and the literature on Creative Learning 
from England. The topic of educating the imagination 
begins with reference to the claim Northrop Frye 
made a half a century ago, namely, that an educated 
imagination is a necessity for all citizens of a free 
society. The role of the creative imagination in 
education, the contribution of aesthetic experience 
to individual development, and the creative process 
as the foundation of transformative learning are also 
discussed. Pictures, creative writing, and feedback 

of teaching the imagination and the creative process. 
Finally, the report Ontario in the Creative Age (Martin 
Prosperity Institute, 2009) is cited for its claim that 
early childhood development is crucial to heightening 

Figure 1.1 Festival of the Arts, 
North Kipling Junior Middle School (2009)
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2. “Exploring Creativity in Depth”:  
The Program

Creative Process I 

Welcome
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Figure 2.31  Art Show, Grade 5 Students from 
Wellesworth Junior School, Arts Etobicoke Gallery 

(2007). Teacher, Clinton Wilson.

Figure 2.32  Festival of the Arts, 
North Kipling Junior Middle School 

(2009), Grade 2 Hallway.
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3.0 Teachers and the ECID
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4.0 Students and the ECID

 
Questionnaire shown in Appendix B.1  The form has 
provided data for two assessments (Gee, 2006; C. 
Clarkson, 2008) and  tabulations (Wittmann, 2009, 
2010) that monitor the effectiveness of the program. 
The 2006 assessment recommended that more 
should be done to address the needs of boys (Gee, 
2006, 23). This resulted in the addition of the warm-
up activity, having cookies after the morning picture-
making, and adding soundscapes, dramatization, 
and storytelling to the discussion groups. There was 
a marked increase in the approval of the program. 
A measure of the increase is the last question on 
the feedback form: “Would you like to do more arts 
and crafts?” In 2006, 76% of the students (n=284) 

94% of the girls (n=192) and 89% of the boys (n=209) 
(Wittmann, 2009). 

Figure 4.1A/B  Boy 1, Grade 3

 
 
 
 

A. This picture makes me feel calm. The colours  
I used were orange, red, brown and blue.  

When the forest is silent it is calm,
B. The sun set. All looks so cool too.  

When you see it is all different colours.

Before discussing the results in general, let us note 

drawing after looking at a landscape in the Gallery 
(Figure 4.1A). On the back he listed the colours he 
used and added that the forest scene was silent and 
made him feel calm. On the feedback form he said 

best. The creative process had evidently sparked his 
motivation to do well. There is an increased focus 
and intensity in his second drawing (Figure 4.1B). 

the children sit in the studio having Freezies, a guide circulates 
with a portable microphone asking what they learned about art 
and the imagination.

drawing, is now blazing with radiant energy and 

landscape, the sea is alive with swimming creatures. 
He thought the second picture looked “cool,” meaning 
he really admired it, because it had so many different 
colours. The program emphasizes the association 
between colours and feelings, so that there is a 
direct relation between the variety and intensity of 
colours and the variety and intensity of feelings. The 
switch from a landscape to a seascape is typical of 
the reversals that occur between the morning and 
afternoon drawings.

Boy 1 wrote on the feedback form that the second 
drawing was special because he thought about 
what he was going to do and then tried out his idea 
(Appendix D4.1). This suggests that he was aware 

drawing and was conscious of the difference between 
directed thinking and the creative imagination.  
He also said that he learned that you can do anything 
with your imagination, that if you mess up you can 
make something else of it, and that he can be anything 
if he puts his mind to it. The afternoon drawing 

his creative potential. The radiant sun mirrors his 

from deep in the personality. 

Figure 4.2  Student Questionnaire, Question 3.
“What do you like about the program?”

Categorized responses. 
2008-2009, Grades 3-8, Boys 52%, Girls 48% (n=401)

4A. I like to see/make art. 55%

4B. Generally favorable comments. 14%

4C. I like everything. 8%

4D. I like learning about art, creativity, and 8%

4E. I like to show and talk about the art we 
made.

7%

4F. I like that we are free to draw whatever we 
want.

6%

4G. I like nothing. (.005%), No answer (2%) 2%
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The third question asks what they like about the 
program (Figure 4.2). 98% of the students from 
September 2008 to June 2009 approved of the 
program. More than half said that they liked looking 
at art or making art, and another 14% made generally 
favourable comments: “The program has nice people 
and is very fun”; “It is fun energetic and joyful.” A 
grade 4 girl went into detail about the staff: “The nice 
staff that don’t act like robots programmed to be nice 
but they were nice, just not like robots.” 8% liked 
everything, and another 8% named techniques and 
skills that they learned: “It helps kids learn what art 
is about”; “We learn different ways to think of ideas 
and start our picture.” 7% mentioned discussing their 
artwork: “We got to tell stories about our pictures”; 
“I liked that even if I didn’t like my picture, my group 
and [the guide] made me feel good about it.” Another 
group (6%) emphasized the freedom to draw what 
they wanted: “I liked the fact that you are able to 
express yourself without being laughed at or teased”; 
“I loved just using my imagination and doing whatever 
I wanted.”

Figure 4.3  Student Questionnaire, Question 4. 
 “What do you not like about the program?” 

Categorized responses. 2008-2009, Grades 3-8 (n=401)

5A. There is nothing I don’t like. 55%

26%

5C. Incidental/peripheral remarks. 4%

5D. I don’t like getting dirty. 2%

5E. I don’t like sharing with others. 2%

5F.  It’s kind of boring. 1%

5G. I don’t like making art. 1%

5H. No answer. 9%

Question 4 asks what they do not like about the 
program (Figure 4.3). 55% said that there’s nothing 
they didn’t like, while some had complaints, such as, 
there’s only one recess, the lunch area is too small, 
and discussions are too long. 6% said that there’s 
too much sitting and that they didn’t like the “art 
meditation.” However, some said that what they didn’t 
like was the program was too short, that they would 
like to use paints as well as pastels, and they wished 
to make three pictures. A grade 3 boy wrote, “I don’t 
like this program because we have to leave.”

Figure 4.4  Student Questionnaire, Question 5.
 “What did you learn about your imagination?” 

Categorized responses. 2008-2009, Grades 3-8 (n=401)

6A. I have an imagination. 44%

6B. Imagination helps make art. 30%

6C. Generally positive statements. 11%

6D. It makes me feel unique. 5%

6E. Nothing (4%), No answer (5%). 9%

Question 5 asks what they learned about the 
imagination (Figure 4.4). Nearly one half said that they 
learned that the imagination is a powerful part of their 
minds, that it is huge, and limitless, and that it provides 
access to a unique and wonderful inner world.2  30% 
said that the imagination is essential for making art: 
“You can draw anything with your imagination”; “Art 
is imagination.” They note that the imagination gives 
access to their feelings: “I can express more emotion 
in my pictures if I put my imagination in it.” A crucial 
discovery is that the imagination is autonomous and 
independent of directed thinking: “[The imagination] 
is very smart and has a life of its own”; “it has a mind  
of its own”; “your imagination is the one that controls  
the painting.” The differences among the pictures leads 
to the conclusion that everyone’s imagination is unique 
and valuable: “No one has a better imagination than 
you and no one has a bad imagination.” This results 
in the recognition that the imagination is the key to 
art and self-expression: “I can use my imagination 
to express myself.” Discovering the imagination 
impresses students so that many, especially older 
students, remark on it when answering the next 
questions. 

Figure 4.5  Student Questionnaire, Question 6.
 “What did you learn about art?” 

Categorized responses. 2008-2009, Grades 3-8 (n=401)

7A. There is no right and wrong in art. 35%

7B. Generally positive statements. 30%

7C. Learned skills (blend colours, use imagination, 
etc.).

20%

7D. Art is about self-expression. 9%

7E. Nothing (2%), No answer (4%). 6%

2 Statements selected regarding each item are given in 
Appendix D.
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Question 6 asks what they learned about art. More 
than 90% gave a positive answer (Figure 4.5). While 
they work on their drawings, a guide provides a series 
of prompts: “You are making an original picture out 
of your own head and not a copy of the artwork you 
looked at in the gallery. Your picture doesn’t have to be 
neat and perfect. It doesn’t have to look like anything 
you’ve ever seen before. You don’t have to like what 
you’re doing. There are no mistakes. What you think 
is a mistake may give you a chance to do something 
new and different. It’s OK to take risks. You can make 

You can even scribble.” These prompts show up in 
what they learned about art: “You don’t have to be 
happy with your art”; “There does not have to have a 
meaning you can just scribble”; “It doesn’t have to be 
perfect”; “You don’t even have to like what you did.” 
They learn skills and concepts: “Colours and lines and 
movement”; “Texture, creativity, and imagination”; 
“To be free with my mind.” They learn that art is about 
self-discovery: “I learn to draw a dream”; “Art shows 
what or how you feel”; “Art represents yourself”; “Art 
is how you describe your feelings through paper and 
paint”; “Every form of art is related to emotion.” 

One of the most remarkable discoveries is the 
connection between art and the imagination. Several 
conclude that “art is imagination.” A grade 5 girl wrote: 
“I learned that art is your imagination in disguise. 
Art is not about drawing people or [being] perfect, 
it comes from your mind. That it is your imagination 
that expresses you, not the other way round” (ECID 
2007, 3). Since art is an expression of “your mind” and 
since the imagination is independent of the conscious 
mind (the “you”), she concluded that it is not the 
conscious “you” that expresses the imagination, but 
rather the imagination that expresses “you.” She 
inferred that the imagination is more extensive than 

the imagination provides access to the unconscious 
levels of the mind.3 

While working on the drawings, children notice that 
what they are imagining is appearing directly on the 
paper. This contradicts the usual idea that art is about 
copying something in outer reality. 

3 There is a shift in use of the pronouns in speaking of 
the imagination. 32% of children grades 3 to 5 (n=258) used 
“your imagination,” “you can,” “everyone,” “everyone’s imagina-
tion,” while this usage appeared in only 19% of students, grades 
6 to 8 (n=145) (Wittmann, 2009).

When they experience that art comes from the 
imagination, they infer that art is about expressing 
inner reality: “I learned that art is about what and how 
you feel.” Art is also about transformation, as thoughts 
and feelings become colours and shapes. A grade 5 
boy said that what he learned about art is: “You can 
transform things” (ECID 2007, 3), and a grade 8 boy 
remarked that he learned to “transform one thing into 
another” (ECID 2009, 31). It is but a step to realize 
that the artwork mirrors the inner reality of the artist: 
“I found out my artwork symbolizes me.” And that as 
the artwork is transformed, so is the artist: “I found 
out that my ideas are really good and if I look into 
them I will be good” (Clarkson, 2008, 137). A grade 
6 boy said that the ECID gave him “a new perspective 
on things in life.” And a grade 8 teacher who had not 
painted a single picture before she came to the ECID, 
wrote: “You have changed the way we look at life.”4 

Figure 4.6  Student Questionnaire, Question 7.
 “What did you learn about yourself?”

Categorized responses. 2009-2010, Grades 3-8 (n=433)

7A. I have an imagination and am creative. 24%

7B. I learned to like art and be an artist. 22%

7C. Everyone is unique. 18%

7D. If I try hard, I can make good art. 15%

7E.  I can show my feelings in my artwork. 12%

my mind to it.
9%

Question 7 asks what they learned about themselves 
(Figure 4.6). The answers show that experiencing, 
making, and interpreting art has a powerful impact 
on self-awareness and self-knowledge (Appendix C7). 
Third-graders said: “I have a lot of imagination”;  “I 
can be artistic”; “I am a artist every day”; “I have warm 
colours inside”; “to just believe in myself”; “it’s OK to 
make mistakes.” A grade three girl who had been to 
the ECID twice before said she learned: “That I can 
be more and more creative year after year.” Grade 
eight students made similar statements. The responses 
of grade 8 students are given according to derived 
categories:

 • That they have an imagination and are creative: 
“I’m more creative than I thought”; “I have lots of 
creativity and imagination”; “my imagination and art 
go well together.” 

4 The teacher wrote this on the cover of a booklet of let-
ters of appreciation that the class wrote to the staff of the ECID.
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• That they like art and can be an artist: “I have 
hidden talent”; “I can actually draw”; “I’m artistic.” 

• That everyone is unique in their own way: “I have 
different artistic skills than everyone else”; “A lot about 
my personal style and imagination”; “that we are 
unique people that have a different perspective.” 

• That if they try hard, they can make good art: “I 
can be very good at things if I try hard and imagine. 
I have learned a lot and have improved”; “I can do 
better if I try.”

• That they can show feelings in their artwork: 
“Although I might try to hide my emotions, I really 
don’t have to”; “I can express my feelings on paper”; 
“that I could draw hearts and express myself to 
others.”

• 
deeply”; “I’m a good storyteller”; “I’ve always thought 
I was bad at art, but I’ve found my niche in art”; “I 
should always think positive and not put my own work 
down”; “That it’s not so scary to talk with a group, and 

Figure 4.7  Student Questionnaire, Question 8.
 “What did you learn about other students in your class?” 
Categorized responses. 2008-2009, Grades 3-8 (n=401)

8A. They can draw too. 42%

8B. We are all unique. 19%

8C. Generally positive statements about others. 11%

8D. They have imaginations too. 10%

8E. No answer or didn’t understand. 7%

8F. I don’t know (2%), Negative statement (1%). 3%

Question 8 asks what they learned about others in 
their class (Figure 4.7). 

• 90% said they learned something positive about 
their classmates. 

• 42% were impressed that their classmates are also 
good at art: that they are “creative,” are “good artists,” 
and can draw “just as good as me.” 

• 19% learned that everyone is unique in their own 
way: “They have different imagination and no one is 
the same”; “Other people can see the same picture as 
something completely different.” 

• 11% made generally positive statements about 
others: “It is fun working together”; “They love art”; 
“They are friendly on their inside”; “First impressions 
are not always correct.” 

• 10% said that others also have imagination: “a wild 
imagination just like me”; “such a big imagination”; 
“They are more profound than I thought.” 

Figure 4.8  Student Questionnaire, Question 9.
 “This workshop makes me feel . . .”

2008-2009, Grades 3-8 (n=401)

More creative. 88%

87%

More interested. 84%

More excited. 79%

More happy. 78%

Less bored. 68%

Question 9 asks how they feel after the workshop and 
gives multiple choices: “more creative, less creative, 

change,” etc. (Figure 4.8). 78% to 88% indicated that 
the workshop made them feel more creative, more 

than two-thirds said they felt less bored. 

A substantial number of students add their own words: 
that they feel “proud,” more “inspired,” and that 
the program was “fun.”5  The comments from some 

grade level the girls are listed, then the boys, with an 

time (2x) at the program. Feelings of pride, enjoyment, 
creativity, energy, inspiration, surprise, excitement, 
and amazement are frequent. Several add that they 
love the program and want to come again. Girls tend 
to be more introspective, referring to feeling more 

5 The word ‘fun’ is not in the questionnaire, but 16% 
of the students use ‘fun’ in their answers about art or about the 
program in general (Wittmann, 2009).
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Figure 4.9  Student Questionnaire, Question 10. 
 “Would you like to do more arts and crafts?”

2008-2009, Grades 3-8 (n=401)

8A. Yes. 89%

Drawing/painting.                                   63%

Photography.                                           22%

Dance.                                                    22%

Music.                                                     21%        

Drama.                                                    15%

Other, pottery, weaving, etc.                    15%

8B. No, or No answer. 11%

The positive feelings generated by the ECID translate 
into heightened motivation for art. The last question 
asks whether they would like to do more arts and 
crafts, and, if so, which ones (Figure 4.9). 89% 
indicate that they would like to do more arts/crafts, 
and more than two-thirds of these chose ‘drawing/
painting.’ The lopsided preference for visual art 

based in visual art. 

namely, the crucial role of art, the imagination, and 
the creative process in the elementary classroom. 
Their drawings, writings, and feedback provide 
ample evidence that the creative process and the 
imagination powerfully motivate learning both in 
the arts and across the curriculum. Students attest 
that art gives them access to their talents; that the 
creative imagination reveals their uniqueness; that 
the imagination is crucial to making art; that they can 
express their thoughts and feelings in art without fear 
of making mistakes and being judged right or wrong; 
that their artwork makes them proud and gives them 

and that sharing and discussing artwork with each 
other helps them to understand differing points of view 
and develops a sense of kinship and community. 
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Two girls, a nine-year-old in grade four and a 13-

the fall of 2009. 

Figure 5.1A/B Girl 1, Grade 4

A. This picture makes me feel calm. It says, “Artwork isn’t 
drawing, it is the peace that comes within you.”

B. Art is belief./ The picture is peace./ The thought is  
what counts,/ The picture is belief,/ Whatever you draw,/ 

is a way to make peace.

After sitting in front a picture she chose in the gallery 
and listening to the visioning exercise, Girl 1 went to 

Two black columns frame circular and oblong shapes, 
wandering lines, hazy textures, and cool colours. 
On the back of the picture she wrote: “The picture 
makes me feel calm. It says, ‘Artwork isn’t drawing, it 
is the peace that comes within you.’” As she worked 
on the picture, it seemed to come alive and spoke 
to her, saying that it was not just a drawing, it was 
the peace that she was experiencing. The girl inferred 
that the drawing was not about replicating something 
in outer reality, it was about embodying inner reality. 

state in which mind and matter merge, and the artist 
becomes one with the artwork. 

After lunch she returned to the studio and sat at her 

facilitator guided her through the visioning exercise 
while she looked at her picture. She was asked to 
focus on two colours and two shapes. To begin the 
second picture, she was told to lay down a background 
with those two colours in any way she liked, and she 
made mauve and light blue stripes (Figure 5.1B). She 
was asked to add two shapes and then told to go 
ahead and make the picture. The idea for the plant 

may have come from a morning picture by another 

plant are the circular forms, red rectangle, and cup-
like shape. The wandering lines from the morning are 
now organized as sets of lines that suggest clouds, 
wind, and rain, and swirly shapes. Two black corners 
provide a partial frame. Compared with the morning 

palette more varied, and the colours warmer and 
more saturated. On the back of the second picture 
she wrote a poem: 

Art is belief. 
The picture is peace. 

The thought is what counts, 
The picture is belief,
Whatever you draw, 

is a way to make peace.

The six lines deepen the realization that art is a way 
of embodying what she is thinking and feeling. The 
second picture is a direct expression of her belief in 
the need for peace. The creative process enabled her 
to transform a core value into a work of art. 

Figure 5.2A/B Girl 2, Grade 8

A. Who I Am???? Who I am? 10 years from now? 15 years 
from now? I know what my personality is. But what will I 

be like then, years from now?
B. My Rules. Respect, friendship, family, courage, love,/ 
manner & live like a rock star. By the end of the day it is 

my life and my rule. Peace Out.

Older students come to the ECID with more life 
experience, emotional intelligence, and capacity for 

wider vocabulary of ideas and feelings. Girl 2 was 13 
years old and in grade 8 when she came to the program 

with a decorative border of curved lines and dots, 
while the central area is a wash of intense reds (Figure 
5.2A). On the back of the picture she wrote: 
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Who I Am???? 
Who I am? 

10 years from now? 15 years from now? 
I know what my personality is.

But what will I be like then, years from now? 

was special because she didn’t know what she was 
going to do, so she let her imagination take over 
(Appendix D5.2). In other words, she gave over 
conscious control to the creative imagination. This 
allowed core concerns of her identity and her future to 

the tension between her poised attitude to the outside 

(the central wash of colours).  

Girl 2 began the second picture by covering the 
upper and lower thirds with the magenta from the 
centre of the morning picture and over it drew a large 
broken heart (Figure 5.2B). The broken heart motif 
appears quite frequently in children’s pictures as an 
emblem of suffering love, and a classmate’s morning 
picture included a black and red divided heart. 
On the feedback form Girl 2 said that after seeing 
the morning pictures she had a better idea of how 
creative she could be. In her interpretation a jagged 
line splits the heart into red and black halves, with 
a streak of black extending into the red half and a 
streak of red into the black half. Above the heart she 

for feelings and values associated with the two sides: 
“hater,” “back stabber” for the dark side, “courage,” 
“laugh,” “friendship,”  “peace,” and “empathy” for the 
light side. She explained that she wanted to express 
the two sides of love in family, friendship, and so on: 
“Sometimes you have an argument, then you make 
up.”1  The connection between the opposed aspects is 
shown by the black streak in the red half and the red 
streak in the black half of the heart. The word “Me” 

the rainbow, sun, peace sign, and three trees that 
encircle the heart as emblems of hope, strength, 
peace, and the beauty of nature. 

1 The teacher brought Girl 2 with him to an interview 
with the author. She brought her picture with her and discussed 
it in some detail.

On the back of the picture she wrote: 

My Rules 
respect, friendship, family, courage, love, 

manner & live like a rock star 
By the end of the day 

It is my life and my rule
Peace Out.

She explained that the message of the picture is that 
you must decide how you want to live your life, then 
say what you want. But you must do it in the right way, 
in the right manner. To “live like a rock star” means you 
are free to hang out with people you like, do different 
things, and go different places. But when cliques 
form and there is backbiting and hatred, she feels 
disoriented: “you don’t know where you belong.” The 
picture expresses her belief that Love will conquer the 
forces that divide the heart. If she takes responsibility 
for her feelings and values and lives by her principles, 

to resolve the questions of identity and destiny that 
surfaced in the morning by putting her in touch with 
her core values.

On the feedback form Girl 2 wrote at length about 
what it meant to discover the imagination (Appendix 
D5.2). Now that she knows about it, she will use it 
every day. During the program she saw “AMAZING 
art work” that made her wonder whether she would 
ever be able to use her imagination the way the artists 
did. She had known the dictionary meaning of the 
word, but the ECID showed her what imagination feels 
like and what it really means. The imagination was no 
longer a concept, it was something she  experienced. 

more creative, and less bored, and she added, “I really 
did enjoy myself!!!” 
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5.2 Drawings and Writings of 25 Students
Drawings, writing and feedback from 11 boys and 14 
girls who came to the program between September 
2009 and June 2010 document their experiences 
while exploring creativity in depth. 

Figure 5.3A/B Boy 2, Grade 1

B. sun, snake, sand, hot, sky, cloud, bumble bee, rock

Figure 5.4A/B Girl 3, Grade 1

A. I feel happy!   B. I feel excited.

Figure 5.5A/B Boy 3, Grade 2

A. Tree. There was a tree and a rain cloud. The rain cloud 

B. There was a sunset and the dark is coming. All the 
people are sleeping.

Figure 5.6 A/B Girl 4, Grade 2

 
A beautiful life for you.

B. I feel that I am happy in my secret world.  
It’s a pretty world of mine.

Figures 5.3-5.6 are from grades 1 and 2. Note that the 

the materials, and the palette, forms, feelings, and 
subject matter are more resolved. The morning 
pictures are more or less related in subject matter 
to the pictures the children looked at in the gallery, 
while the afternoon pictures are more original. 

The morning picture by Boy 2 is a dark seascape, 

with a more varied palette (Figure 5.3). The turbulent 
sea is rough with heavy scribbles, while the sunny 
landscape has a richer variety of shapes and colours 
and greater attention to detail. The items that Boy 2 
listed on the back are easier to identify in the second 
picture. The teacher was surprised to see him draw 

movies, and video games. She said he did not have a 
positive attitude to art and didn’t like what he drew at 
school, throwing his drawings into the recycling bin. 
When she gave out the ECID pictures to take home, 
Boy 2 left his in the hall. She chased after him and 
put them in his backpack, as she thought his parents 
would appreciate them. It will be interesting to see 
whether his attitude to his artwork will be different 
the next time he comes to the ECID.

The morning picture of Girl 3 is made up of various 
shapes (triangles, squares, rectangles) surrounding 
a large circle, against a background lightly covered 
in mauve (Figure 5.4A). For the background of the 
second picture she picked the bright yellow from the 
small triangle and covered the page more densely 
(5.4B). The squares and circles from the morning 
picture become jolly party balloons with funny hats. 
The morning picture made her feel happy, while the 
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afternoon made her feel excited, indicating that the 
the second picture released more energy. The teacher 

painting and drawing than in written work, and that 
she would draw a picture in her journal, but comment 
on it with only one or two sentences. But when the 
teacher scribed for her, she said much more about 
her pictures. This explains why the comments on the 
backs of the pictures and in the feedback form are so 
brief. It also suggests that continuing to make artwork 
will help Girl 3 with her writing.
 

tree trunk with symmetrical limbs thoroughly tipped 
with green, four clouds streaming down rain, the sun 

composition. The second picture (5.5B) is a complete 
contrast. The strong vertical of the tree becomes two 

foreground is a road with two vehicles (a truck and 
a car), and the sun is now setting. Darkness is falling 
and everyone is sleeping. The second picture very 
often takes children home. It may be an idyllic picture 
of the land where their family emigrated from, or, in 
this case, a peaceful scene of the neighbourhood of 
apartment buildings where they now live. 

petals against a saturated red background (Figure 

in the placement of the border and the corners, and 
the attention to the detail in the rendering of the 

as an image of her own growth and the promise 
of a beautiful life. Her afternoon picture is again 
symmetrical about the vertical axis, but it differs in 
having a quality of movement through the use of line 
and patterning. She creates a playful yet intricate 
design, using bands of stars and curly lines from the 

that add more feeling (5.6B). The diamond shape 
marks the centre of the secret world that she has 

Figure 5.7A/B Girl 5, Grade 3

A. Happy Face in the Sky. My face in the sky to help me 
 

The colours I used were rainbow colours. My picture 
makes me feel warm and calm and a little bit sad.

B. Water Fall Lily. As water falls down/  
Drip drip, and wind blows - ssshhh

I blow with Power and hot water steam/  
Grow to millions of more.

and the answers of those in this survey are given in 

mix of scrambled lines that nevertheless has deep 

and soul” and also “music to quiet.” The rainbow 
colours of the picture made her feel warm, calm, 
and a bit sad. In this case the afternoon picture has 
a darker palette (5.7B) and depicts a fantastic scene 
of a “Water Fall Lily.” The scene is alive with sounds 
(dripping water, blowing wind, and “chirps” of the 

power and hot water steam, as though the picture 
is about to explode (“grow to millions of more”). 

by the waterfall, blowing winds, and hot steam is a 
remarkable image of intense energies surrounding 
the still centre of the personality. Having been to the 
program once before, Girl 5 was ready for the creative 
process and took advantage of the opportunity to 
express herself. On the feedback form she said that 

second was about spring, which was the time of her 
birthday (Appendix D5.7). She liked the program so 
much that she wanted to make three pictures, and 
she remarked that making mistakes is OK, as they 
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Figure 5.8A/B Boy 4, Grade 4

A. A colourful mixture of different shades of green and 
purple. This picture leads me into a magical world of art. It 

opens a doorway to my imagination.
B. Patterns.  A colourful pattern. A doorway to my 

imagination!!

time described his morning picture as “a mixture of 
different shades of green and purple” that led him 
into a magical world and opened a doorway to his 
imagination (Figure 5.8A). The morning picture is a 
peaceful landscape with an assortment of plant forms. 
His afternoon picture took him through a doorway 
to his imagination into an abstract play of “colourful 
patterns” (5.8B). Banners of pink and streams of small 
green circles and blue teardrops radiate out from the 

while the second is a swirl of unleashed energies. It 

imagination, as he learned that his “imagination is 
a key to another world.” The workshop changed his 
idea of art, because he learned that “art is not about 
how good you do, it’s about how good you feel.” 
He declared that the program was “Awesome!!” 
(Appendix D5.8).

Figure 5.9A/B Boy 5, Grade 5

A. When Mother Nature Attacks
B. Travelling Through Time and Space. The colours 

 make me feel like I’m travelling really fast.

morning picture, “When Mother Nature Attacks” (Figure 
5.9A). Back at school as part of a follow-up assignment 
in Language Arts he wrote a story about the picture: 

An astronaut has stolen an artifact from aliens.  
He knew the artifact was important but the 
government didn’t, so they let him keep it. So he 

farm. But before he got a chance to examine it, the 

wanted to scare the astronaut, but when he [the 
alien] entered Earth’s atmosphere, it created all sorts 
of weather that caused havoc among the farm.

The story is about retribution for a human who stole 
a precious “artifact” from an alien and retired to a 
farm. The alien’s attempt to retrieve the artifact caused 
havoc. The boy’s afternoon picture (Figure 5.9B), 
“Travelling Through Time and Space,” channels those 

astronaut speeding through space. Concentric circles 
convey the dimensionality of space and the speed 
and distance travelled. He noted on the back of the 
picture that the colours made him feel like he was 
travelling really fast, and on the feedback form he 
said that the shapes felt like they were moving. The 
war-like scenario in the morning picture resolved 

afternoon. The workshop showed Boy 5 that his 
imagination is really big and that he will always have 

making two pictures. He discovered that “I can also 
be an artist.”

Figure 5.10A/B Girl 6, Grade 5

A. World of Feelings. My artwork is about sympathy, love, 
and how the world and everyone in it has feelings!

B. Happy Memories. My artwork represents me and my 
family. This design makes me feel happy.

Feelings,” and said that it was about “sympathy, love, 
and how the world and everyone in it has feelings” 

her with feelings. Her second picture is a constellation 
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of emblems (sun, tombstone, pink ribbon, dolphin, 
etc.) and words (love, family, past, future). The words 
in the corners and a yellow circle surrounding the 
emblems are all in a brown frame. She called it 

picture are now focused on personal connections 
with her family. She wrote a story about this picture 
for a follow-up writing assignment at school:

My favourite picture was my second picture, 
because it told more about me and my family, 
and it was closer to my heart. It meant different 
things, like dolphins mean a lot to my family.  
The breast cancer ribbon means that my family 
does a lot for charities. In my picture was a grave 
and it reminded me of my Great Grandpa. Also in 
the gallery there were beautiful pictures, and we 
did not only have to see the pictures, we got to 
feel the pictures, not touch them but feel emotion. 
When it comes to our trip I loved it and I hope my 
other classmates loved it too.

The second picture was in effect a portrait of herself 
and her family. Her story included a striking comment 
on the ECID: she said that they were shown not only 
how to see pictures, but how to feel the emotions. She 
noted on the feedback form how important it was to 
show her feelings in her artwork (Appendix D5.10).

Figure 5.11A/B Boy 6, Grade 6

A. Trapped Illusion. I feel dizzy and I am trapped in an 
illusion that is not even real. I also feel like  

it is impossible to come out.
B. Two Worlds Collide. In this picture I feel powerful, 

brave, and strong. This picture is about two worlds that 
magically and randomly, out of nowhere, got sucked into 

the other’s world. During and after that, the trees were not 
only green they were half green and half purple.  

The water would be half blue and half yellow. So that after 
the collision the two worlds got messed up.  

The people on those planets were white and black (half 
white, half black). Also in the middle of my picture, it 
could possibly be a mirror with symmetrical shapes, 

people, etc. It is kind of an abstract picture.

Grade 6 marks a stage when students who are not 
aware of their imaginations and are unfamiliar with 

time and the other for the second time, illustrate the 
difference. The creative process in the morning was 
disorienting for Boy 6. The intersecting, overlapping 
planes of “Trapped Illusion” made him feel dizzy 
and claustrophobic (Figure 5.11A). During the 
interpretation the guide suggested that instead of a 
trap, it might be a safe place, which seemed to please 
him. She quoted a line from Carpet Crawlers by Peter 
Gabriel, “You’ve got to get in to get out.” He was 
interested and was going to check out the song.

Boy 6 described his second picture, “Two Worlds 
Collide,” as what happens when two worlds magically 
collide and everything gets messed up (5.11B). The 
trees and the water have dual colouring, as do the 
people, who are both white and black. The two 
worlds, which are mirror images of each other, could 
be seen as modeling the inner world and the outer 
world. The collision between the two worlds freed 
him from his illusory world and released energies 
that made him feel “powerful, brave, and strong.” 

he said it runs free and wild, is never the same, and 
can be powerful, and that he never knew he had so 
much imagination (Appendix D5.11). His attitude to 
art changed also, as apparently he did not think he 
was good at it. The ECID taught him that “art is good 
no matter how messy and bad it is.” The guide said 
that he seemed pleased with the story-telling process, 
and that he participated in it enthusiastically and with 
a great deal of sophistication.

Figure 5.12A/B Boy 7, Grade 6

A. A little bull running from the meat market.
B. The little bull got back home.

5. At that time he wrote on the feedback form that 
if you have fun with your art, your imagination can 
make great pictures. So he was well prepared when 
he returned with his grade 6 class. After the warm-up 



26

activity he chose a canvas that depicted the head of 

His morning picture was a powerful rendering of the 

5.12A). The sign above the bull, “Meat Market,” was his 

painting. The density of the black areas conveys the 
intensity of his focus on the drawing, which he titled, 
“The little bull running from the meat market.” The 
drawing conveyed Boy 7’s sympathy for the bull, 
which he imagined was afraid of being killed.

When Boy 7’s picture came up in the group, the 
facilitator asked what is the difference between the 
body when it is alive and when it is dead meat. Boy 
7, who seemed to be introverted and intuitive, did not 
contribute much to the conversation on life and death 
and the instinct for survival. But it had an effect on his 
afternoon drawing, “The little bull got back home” 
(5.12B). The bull, now much smaller, is standing at the 
margin looking at a peaceful landscape. The central 
area that in the morning picture was dominated by 
the frightened bull is now open and calm, held in 

second picture transformed the scene of fearful threat 
into a harmonious place of safety, security, and well-
being. During the discussion the facilitator led a 
dramatization of how the scared bull escaped from 
the meat market and found his way home (Figure 
2.32). She recalled that Boy 7 was watchful but a bit 
reserved. She had to encourage him to become the 
bull, and he was the last one to engage.

in himself as an artist, was unaware that he had an 
imagination, and found himself a bit overwhelmed by 
the creative process. Boy 7, who had been once before, 

form he said that he was proud of his drawings, then 
added, “with my imagination I can make anything,” 
and “art is your imagination” (Appendix D5.12). 
This time he learned that the imagination gave him 
the ability to make anything he put his mind to, 
and that art was a direct manifestation of his mind. 
He had arrived at a crucial and empowering self-
understanding, namely: “I can express the uniqueness 
of my mind through art.” 

Figure 5.13A/B Girl 7, Grade 6

B. Bubbles in the Sea

Figure 5.14A/B Girl 8, Grade 6

B. This picture makes me feel happy and sad.

Girls 7 and 8, both in grade 6, chose an impressionistic 
painting of the Eiffel Tower in which the shimmering 

Tower in the centre, as in the painting in the gallery, but 
otherwise are very different (Figures 5.13 and 5.14). Girl 
7 placed the Tower in a simple landscape of grass and 

drawing complements the vertical thrust of the Tower 
with a broad horizontal band that is an aerial view of 
pathways and pedestrians on each side of the Tower. The 
drawing thus combines perspectives from the side and 
from above.

In the afternoon the two girls produced completely 
original drawings. Against a warm background of 
vertical red and mauve stripes, Girl 7 made a well-
balanced design of four large circles and four sets 
of tiny circles that she titled, “Bubbles in the Sea.” 
She liked “the water and the bubbles,” which was 
a radical contrast in texture and feeling tone to the 
imposing, solid iron Tower. She learned that you can 
dramatize drawings and that her ideas were good. She 
was shy to show her artwork, and so was glad that the 
other students had respect and didn’t laugh at her art. 

you “use your mind to make art” (Appendix D5.13).
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The second drawing of Girl 8 was a bold and complex 
design of strongly contrasted colours and forms. She 

and looked like she was moving, and that the second 
was quiet and made her feel sleepy. The previous 
year, in grade 5, she learned that everyone has a 
different imagination and makes different pictures. 
What impressed her in grade 6 was that there are no 
mistakes in art and that she is creative. Despite the 
fact that her second picture made her feel sleepy, the 
program left her feeling energetic (Appendix D5.14). 
When students see that different drawings result 
from different people looking at the same painting, 
they infer that the interpretation of a work of art is 
completely individual. That every one has his or her 
point of view is an important step toward respecting 
many perspectives.

Figure 5.15A/B Girl 9, Grade 6

A. This picture is empty, incomplete, sad, depressing, scary, 
unhappy, and you don’t want to look at it for too long!

B. My picture is beautiful, creative, colourful, wonderful, 

In older students the range of emotions released by 
the creative process becomes wider and more intense. 

bare tree and a dark cloud shooting bolts of lightning 
(Figure 5.15A). An oppressive red rectangle dominates 
the picture plane, creating a high degree of tension. 
She described the drawing with a string of adjectives 
that signaled a depressed mood. On the feedback form 
she added that the drawing “shows a gloomy day and 
how the world’s ending.” Her afternoon picture swings 
to the opposite end of the spectrum. A resplendent sun 

with rapid strokes of many colours. She described the 
second drawing with another string of adjectives, this 
time of joy and wonder at her creativity and imagination. 
She prided herself on a job well done and added on the 
feedback form that the picture showed her emotions  
and “a beautiful world.” Her comment on the program 
was that it teaches you that art is mainly about your 
imagination and how you’re feeling, and that “the 

imagination plays a big role in everybody’s life.” The 
creative process compensated for the bleak mood of 

that restored her faith in the world.

Figure 5.16A/B Boy 8, Grade 7

A. Race Cars Tracks

A grade 7 boy illustrates a reversal of a different kind. 

the sea (Figure 5.16). Boy 8 noted that his second 

but that it is also similar. He probably meant that the 

are headed in the same direction as though in a race. 

intuitive grasp of positive and negative space, and 
asymmetrical balance. The second drawing is more 

triangle that is enclosed in a blue frame. Boy 8 showed 
a strong aesthetic sensibility, with heightened focus on 
shapes and colours, and varied relationships among 

the world of machines (land) and the world of nature 
(sea). 

unusual comment about the imagination: “it’s how 
you see the drawing in your eyes that makes it good.” 
He was referring to the visioning exercise when he 
closed his eyes and saw the painting he was looking 

would “come out bad,” but he felt he “did good.” He 
also liked sharing his “art ideas with a group.” Boy 8 
concluded that “art is very fun.” 
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Figure 5.17A/B Girl 10, Grade 7

A. Darkness. My picture shows that the moon was high up 
 

THE FLOWER OF THE MORNING SUN has turned colour 
and slowly goes to sleep.

B. HAPPINESS. My picture that I created is showing my 
feeling. Right now my picture shows that I ‘m happy.  

And I like that they are having a party.

Figure 5.18A/B Girl 11, Grade 7

A. The Outside World Which I Can’t See: Words/Feelings! 
Sad/ locked up/annoyed feeling!

This is a story about a creature locked away. This creature 
wants to escape to the beautiful world outside but can’t! 

The world is beautiful outside of this creature but not 
where the creature is.

B. Mellow, bored, wonder, magic.

Two Grade 7 girls experienced the creative process 

picture made her feel sad and emotional, her second 

picture reappears  in miniature, surrounded by a heart, 
a golden sickle (like the moon?), and bright red leaf, 
all dancing against a background of lively rhythms. 
It’s a happy party (Figure 5.17B). The second drawing 

of mood.

Which I Can’t See,” is about a trapped, sad, annoyed 
creature that it is unable to see the beautiful outside 

break free of the circular enclosure. Broken forms 
and jagged lines alongside repeated lines convey 
movement and the violence of the struggle (Figure 
5.18). Only a tenuous horizontal line speaks of quiet 
and repose. Her second drawing is a warm and 
colourful composition held by a static vertical that 
balances the dynamic quality of the jagged lines. The 
violent zig-zags of the morning now consolidate into 
stable forms that delineate what seems to be a richly 
textured mountain scene. She described the drawing 
as “mellow, bored, wonder, magic,” and said that 
what was special were “the different shapes and the 

organized gestures, and a couple of smiley faces 
indicate that her feelings have lightened. The magic 
and wonder come through in the free and inventive 
use of design elements. Her comment on the feedback 
form is remarkable: she wrote that she was amazed 
how the facilitators “actually reach into you and pull 
the creativity and the imagination out of you.” She 
appreciated how the program helped her break out 
of the limitations that prevented her from seeing the 
big picture. She conceded on the feedback form that 
“I may just be creative and I do have an imagination” 
(Appendix D5.18). 

With greater knowledge and maturity, eighth-grade 
students set in relief the issues of art, imagination, 
and creativity in elementary schooling. They employ 
the imagination and the creative process with skill, 
insight, and sophistication, although some who 

discover what they have been missing. 
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Figure 5.19A/B Boy 9, Grade 8

A. COLOUR INFUSION
life as it is, focused, excited, bizarre.  

In the end, two becomes ONE!
B. Colour IMPLOSION, Captivating, Inviting, Fluid, 

Explosive, Scary, Contrast, Crazy, Strobe lights, Spacious, 
Portal, Unknown, black hole, Open, Dimension (alternate)

Figure 5.20A/B Boy 10, Grade 8

A. Gone Unnoticed. Alone, Misunderstood, Depressed, 
Nowhere to go, Life-less, Gone

B. Complexity & Depth of THE MIND. Different 
Intelligences/ The mind had endless possibilities/ 

Impossible in Nothing.

Figure 5.2A/B Girl 12, Grade 8

A. empty, fear, everything, lonely, weird,  

B. One tree can make a big Difference. All it takes is a seed.

The morning drawings in Figures 5.19, 5.20 and 5.21 
show a range of depressed and disoriented images and 

painting in the gallery), that it contains opposed qualities 
(random/ focused; two/one), and that it is random, 
as is life. The drawing is special because the different 
coloured elements eventually blended together to form 

and was surprised that the drawing turned out OK. 

Boy 10 said that he put “thought and emotion” in the 

The death’s head against a puzzle background was 
typically associated with death and so was not 
authentically his own. He called the picture “Gone 
Unnoticed,” and added “misunderstood, depressed, 
nowhere to go, lifeless, gone.” 

without being afraid of messing up,” that is, she let the 
creative imagination direct the process, rather than 
control it consciously. She had been to the ECID once 
before and knew she could trust the imagination to come 

a broad swathe of rainbow colours, circles, and curved 
lines left her feeling “empty, fear, everything, lonely, 
weird, overwhelmed, alone, joyful, scared.”

The afternoon pictures of the three grade 8 students 
produced remarkable transformations. Boy 9’s 
“Colour Implosion” (Figure 5.19B) is an accomplished 
composition of planes organized around a central black 
hole, the “portal.” The crisp forms, vibrant colours and 
value contrasts make for a successful drawing. On 
the feedback form he said the drawing was special 

focal point to catch the viewer’s attention. While the 
afternoon had the unity of the morning drawing, it also 
had the focus that had been missing in the morning. 
The critical/analytical judgment showed a sophisticated 
sense of aesthetic form. The reversal here was on the 
level of aesthetic judgment.

In Boy 10’s “Complexity & Depth of THE MIND” 

enclosed by concentric squares of primary colours 

that in the morning pointed threateningly outwards 
are now turned inward to focus on the mind. Boy 10 
said that the second drawing was about the endless 
possibilities of the mind, that it made him feel that 
nothing was impossible, and that it represented him 

mask transformed to an empowering portrait of the 
mind.

by a dark diagonal, the centre of her second drawing, 
“One tree can make a big Difference,” is a tree 
enclosed in a circle (Figure 5.21B). From the circle 
radiate curvilinear sweeps of colour, each representing 
a different type of energy. The ecological theme of 
planting a seed is a metaphor for tending the seminal 
part of the personality. Caring for that tree would 
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solve the problem of feeling lonely, fearful, empty 
and overwhelmed. Girl 12 liked her drawing because 
it was about nature and turned out beautifully. The 
answer to being overwhelmed and fearful is to tend 
the seed of the tree that is growing at the centre.

The afternoon pictures by these three students are 
organized around a central focus and embody a core 
value of the individual. The disparate, disorienting 
qualities of the morning pictures resolve in mandala-
like designs that symbolize the state of harmonious 
well-being at the core of their personalities. 

Figure 5.22A/B Girl 13, Grade 8

A. The Place I Used to See. The place on this place, It was 
so cool. Others who destroyed it are big fools. They never 
saw the wonder, They never even pondered. All they want 

is power and fame, but I think they are lame.
B. The Magical Land of Dreams. Dreams really do come 
true, Well most really do. Things might always stay the 

same. Because you never know what will happen in the 
future. So Beware!!

Figure 5.23A/B Girl 14, Grade 8

A. The name is: The Colour Factory.
B. Why? Let’s overcome violence everywhere. Why is 

love each other? Why is it that people are being killed 
because of their skin colour? Why are people polluting the 
world? Can’t you see that the world is crying and begging 

Why can’t we work together and make the world a better 
place? Why, oh why?

in the middle of the circle and asks for comments. 
Figure 5.22A drew the following remarks: “the heart in 
the middle surrounded by bombs looks like a girl who 
has just gone through a break-up”; “looks like someone 
who has had their heart broken”; “looks violent.” 
When the guide asked who made the drawing, Girl 13 

her homeland of Afghanistan, which is like the heart 
of that part of the world, and that if Afghanistan breaks 
up, then the whole area is in trouble. Girl 13 said that 

things were really bad for girls. She added that many 
people were dying and that her beautiful country was 
being destroyed. She then read the poem on the back 
of the picture:

The Place I Used to See
The place on this place, it was so cool.
Others who destroyed it are big fools.

They never saw the wonder,
They never even pondered.

All they want is power and fame,
But I think they are lame.

The other members of the group were silent, fascinated 
by her story and her knowledge of the international 
situation in that part of the world. The facilitator then 
asked if anyone else in the group had immigrated to 
Canada from another country, and they shared where 
their families had come from. Two of them were 

small island in the Bahamas. 

Girl 13’s drawing had a powerful effect on the group. 
That afternoon Girl 14 responded with a drawing that 
borrowed the image of the green, bleeding, divided 
heart and combined it with an image of the Earth. 
She added a band-aid to heal the jagged wound 
(Figure 5.23B). The eye from her morning picture 
reappeared weeping tears. On the back she titled the 
picture “Why?” and poured out a stream of agonized 
questions asking why there has to be so much hatred 
in the world. Girl 14 said that her second picture was 
special because it brought people together to see 
what they are doing to the world. 
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The second cycle of the creative process either 

provides some kind of resolution. With Girl 13, it is 
the latter. Her afternoon drawing, “The Magical Land 
of Dreams,” is of “Afghanistan before the Taliban took 
over.” The heart, now in the form of a peace sign, is 

even clouds have the shape of a heart and a peace 
sign. A student asked whether the tree lying across 
the river was forming a bridge between one land and 
another. The bridge was discussed as possibly a sign 
of peace. Girl 13 said that the bridge was a mango 
tree that used to be fruitful, but now was dying. She 
added that “maybe something or someone has to die 
to help bring peace.” She read the words on the back, 
saying that she hoped the dream of her homeland at 
peace might come true, but you never know what 
will happen in the future, “So Beware!!” 

Girl 13’s guarded optimism contrasted with Girl 14’s 
despair. The facilitator observed that Girl 14 was 
quite oppositional during the morning session and 

afternoon she was relaxed, at peace, and interested 
in participating. Girl 14 remarked that what she 
learned about others was “that we are unique people 
that have different perspectives.” 

The facilitator was surprised that two months into the 
school year these students knew so little about each other. 
While interpreting the artworks they shared thoughts and 
feelings that they did not know before.2  She felt that the 
sharing in the group had healed some divisions and that 
a sense of community was forming. 

Figure 5.24A/B Boy 11, Grade 8

A. Quiet Forest.
B. Peaceful Valley. This valley welcomes all living things, 

big and small. So everything can live in Peace.

2 See Appendix C8 for what they learned about others in 
their classes.

When the group looked at drawing 5.24A, the comments 
were “vibrant,” “expressive,” “bright,” “emotional.” When 

of shock and surprise. One said, “This picture is nothing 

not expressive.” Boy 11 replied, “But I am emotional and 
expressive. You don’t think so?” Seeing the group was in 
agreement, he was taken aback and sat back in his chair. 
The facilitator asked the group to describe the behaviours 
that led them to think this way, and they showed how he 
behaved. Boy 11 said that, even so, he was very emotional 
and interested. The facilitator then led a discussion on 
whether you could tell what artists are thinking and feeling 
by just looking at their art. The conclusion was that you 
could only tell by speaking directly with the artist. They 
agreed that you should not judge others by the way they 
look, and that you can only know someone by speaking 
with them directly and getting to know them. 

The facilitator noted that bonding within the group 
strengthened after the discussion, and that Boy 11 
had a positive experience of the session. He wrote on 
the feedback form that he liked how the members of 

and that he really liked his second drawing (Appendix 

awareness of composition, balance, and variation 
of line and shape. However, in the second drawing, 

sophistication in favour of authentic self-expression. 

counterpointed by the building and the sweeping 

of birds. The sun, which in the morning picture was 
dominant, is now a more integral part of the design. 

promise that all things can live in peace. 

The second drawing speaks of an upswing of energy 
from the body (home) to earth and sky, a rhythm of 
interconnectedness. It was a response to the feedback 
Boy 11 received from his classmates in the morning. He 
learned a lot about himself and how others perceived 
him, and his classmates learned that although he 
appeared stoic he was very much interested in others. 
This dialogue opened lines of communication that were 
not there before and may develop into new friendships. 
The facilitator heard Boy 11 ask other male students 
about whether they had any brothers. As the group of 

not spoken this openly to each other before.
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Figure 5.25A/B Girl 15, Grade 8

A. Multicultural
B. Doors to Imagination! Open your doors!

time, titled her morning picture, “Multicultural,” and 
described it as a “black heart against a background 
of different colours” (Figure 5.25A). On the feedback 
form she said she learned that she has “a good 
imagination,” that “the more you use it, the [more] 
creative you get,” and that “using the imagination 
makes [art] better” (Appendix D5.25). Discovering 
the imagination inspired her second drawing, “Doors 
to the Imagination!” Massive doors with doorknob 

the world of the imagination. This ‘big’ drawing gives 
a sense of expansiveness by using value contrasts to 
convey the illusion of space. The facilitator said that 
Girl 15 added the unicorn with a golden horn at the 
last minute.3  She was so enthused by her discovery 
that she commanded the viewer to “Open your 
doors!” 

Figure 5.26A/B Girl 16, Grade 8

A. This picture makes me feel happy, sad and loved. When I 
look at it, it makes me want to express myself [and] cry. And 

some of the things on it make me want to laugh.
B. The Mystery. I feel like I’m trapped in a box  

and I don’t know why.

3 Compare with Figure 2.27.

Figure 5.27A/B Girl 17, Grade 8

A. Emotions. I used these colours to show emotion and 

many more emotions or feelings. I used the yellow over 
everything because it means that even if I’m sad, unhappy, 

day, I am who I am. If I am angry then that is how I am. If 

how I am.
B. Puzzled.

This gallery of elementary school art closes with two 

lively expressions of rich emotions, whereas their 
second drawings were darker and posed profound 
questions. Girl 16’s morning drawing is a design of  
red hearts in light green squares, blue circles, and 

up a mix of feelings—happiness and sadness, 
laughter and tears. Her second drawing focused on 
an imposing purple box with black question marks 
on each side. The box and the words “The Mystery” 
are superimposed on the diagonal that divides the 
surface into red and blue zones. Each zone has a 
pierced heart, while saturated green squares have 
retreated to two corners. The picture made her feel as 
though she were trapped, although she didn’t know 
why. On the feedback form Girl 16 said that she liked 
everything about the program, that she could imagine 
and express anything that comes to mind, and that 
“it kind of changed me, but not really” (Appendix 

Girl 17 did the visioning exercise while looking at a 

She responded with a highly charged composition 
of strongly interacting forms—curved bands of blue, 
horizontal bands of red, light green and black circles, 
around a central, open circle, all linked by yellow 
lines that knit the design together. The text on the 
back described the many feelings and emotions that 
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The naturalist Barry Lopez remarked on how the language of the Inuit helped him to experience and understand 
the landscape of the Arctic: “A local language discriminates among the local phenomena, and it serves to pry 
the landscape loose from its anonymity” (Lopez, 1986, p. 260). Just as the lived meanings of the lands and 

experiences of schooling and pries their landscape loose from adult assumptions and preconceptions. 

Children who come to the program have little knowledge of the imagination and describe its effects with a 
vast fund of vivid adjectives: 

 • “wild,” “crazy,” “wacko,” “freaky,” “funky,” “strange,”  “weird”
 • “active,” “open,” “free,” “alive,” “fun,” “playful,” “cool” 
 • “important,” “helpful,” “useful,” “interesting” 
 • “creative,” “unique,” “original,” “colourful” 
 • “abstract,” “adventurous,” “amazing,” “powerful” 
 • “exciting,” “breathtaking,” “fascinating,” “magical,” “awesome” 

“a great place to be,” “always available,” “beyond the box,” “beyond the norm.” The imagination enables them 
to “do anything,” “go anywhere,” “get new ideas,” and takes them “beyond the world” to “a totally different 
world” where “nothing is impossible.” 

While Section 4, above, analyzed student feedback from 2008 to 2010, this survey of verbal responses is 
based on a selection of some 500 forms from 2002 to the present. Statements were selected and sorted 
according to categories derived from the questionnaires. The questions what they learned about the 
imagination, art, themselves, and others in their class gave rise to the categories ‘Imagination,’ ‘Art,’  ‘Identity,’ 
and ‘Community.’ While sorting the statements the words ‘mind,’ ‘brain,’ ‘thought,’ and ‘thinking’ appeared 

the core of her identity: whether she is angry, sad, or 
joyful, “I am who I am.” For her afternoon drawing 

drawn with dark shades of four colours. The idea of 
a puzzle may have come from a girl friend, whose 
morning picture included a portion of a puzzle, and 
the text was, “Confusion; fear; incomplete; guarded. 
Not. Quite. There…”  The word “Puzzled” written 

second visit to the ECID, and her answers on the 

process. Her “Puzzled” picture was special because 
she was “thinking hard about how I felt about going 
on this trip.” She felt she had a great imagination, that 
art comes from the heart and how you’re feeling at the 
moment, and that she draws pictures according to her 
emotions (Appendix D5.27).

This study of artwork from grades 1 to 8 illustrates the 
power of the creative process to promote trust in the 

imagination, the joy of making art, understanding of 
the self, and engagement with others. The drawings and 

imagination can play a crucial role in the education of 
young minds. Comparing the responses from children in 
primary (1-3), junior (4-6), and intermediate (7-8) grades, 
we observe how their drawings and writings express 
increasingly intense feelings and profound values. As 
might be expected, primary students respond to the 
program spontaneously, playfully and enthusiastically. 
Junior students, while playful and enthusiastic, are able 
to express emergent feelings and thoughts about life in 
drawings and writings of remarkable depth. Intermediate 

learning may resist engagement in the creative process.  
When they do participate, the self-understanding and 
sense of well-being that result are commensurate with 
their level of maturity. It is clear from observing the 
effects on children who have been to the ECID more 

process are teachable skills.
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with remarkable frequency. Thus ‘Mind’ was added to the list of categories. Similarly, ‘creative’ and ‘creativity’ 
occurred often enough in the statements to warrant adding ‘Creativity.’ The resulting set of six categories 
formed into a sequence: Mind–Imagination–Art–Creativity–Identity–Community. It was also noted that the 
children’s statements were often formulated in terms of functional relationships between pairs of categories, 
for example, Mind– Imagination, Imagination–Art, etc. The resulting catalogue of statements is thus ordered 

⇔	 Imagination; (2) Imagination ⇔ Art; (3) Art ⇔	 Creativity; (4) 
Creativity ⇔	  Identity;  (5) Identity ⇔	 
for cataloguing the children’s statements. 

ordered by grade level, with statements by males following those by females. The number of statements was 
reduced to eliminate redundancies while still retaining the variety of expression, and the distribution among 
younger and older children and boys and girls. The number of statements at each grade and the proportion of 
male and female entries vary according to the topic and subtopic. Spelling is normalized, but the orthography 

grade (B4 = boy, grade 4; G5 = girl, grade 5).

5.3.1 Mind ⇔ Imagination
The imagination is activated during the visioning exercise. While viewing artworks in the gallery, the children 

They remark on this newfound ability to see an artwork with the eyes of the imagination. 

1. I can imagine pictures in my mind (head, brain):

• I imaged all the things in my head then draw it on the paper. (G4)   
• I could visualize and could see things in my brain. (B4)  
• I learned that you could put that picture in your head and imagine that you are in it. (G5)
• I learned that imagination is not something you see, it’s something you imagination in your head. (B5) 
• I learn about my imagination is that when you look at a picture up close you can think it’s really happening. (B5)
• You can be in the picture go to the picture and feel the picture with your imagination. (G6)
• I learned how you could travel through the picture, absorbing and learning. (G6)
• I learned that you can see art in your head with your mind if you try hard enough. (B6)
• When you imagine it’s like you enter a different world of many different stuff. (G7) 
• I learned that I don’t need eyes to see. I can use my mind to paint. Whatever picture pops into my imagination I can 
do on paper. (G7)
• The “going somewhere in your picture” was essential to the artwork. (B7)

2. I have an imagination:

• I learned that I actually have an imagination at this old. (G5)
• I learned that it is 1,00,000,000,000,000,000,000,000,000,000,000,000,000 times bigger than I imagined. (B5)
• I have a very imaginative brain. (B5)
• I discovered that I have a vast, crazy imagination, where I thought up of lots of unbelievable things. (B6)
• I learned that I have a very big imagination and now I know I can use it. (B7)
• I think I have a good imagination because I never did something like this before. (B7)

different thing. (G6)
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4. The imagination is like a whole new world in your mind:

• [The imagination] can really open up to what you want if you open up too. (G3)
• I learned that I have many things in my mind that are important. (G4)
• I had more to my mind than I thought. (B4) 
• I learned you can go anywhere in your mind. (G5)

• My imagination is a different world in my head. Some things that I imagine even surprise me. (G5)

• That it never ends, and that to never stop thinking. (G5)
• I learned about imagination to have an open mind. (B5)
• It is like a whole new world in your mind. (B5)

• I learned that your imagination is like magic. You can think of anything you want. (B5)

• I learned that I imagine a lot of things and also when I used my imagination to draw the painting I couldn’t believe what 
I could do. (G6)
• I learned that if I think a lot my imagination will expand. (G6)
• When you let it free you’ll be amazed what you come up with. (B6)
• I learned that your imagination takes you to different places in your mind. (B6) 
• It can take me anywhere I want to go or to places I didn’t know I could go. (G7) 
• I learned the most that my ideas can travel far and that some is still unfound and some will be released every day. (G7)
• I realized how accessible and deep [the imagination] could be. The program opened my mind when I look at a piece 
of art. (B7)

5. The imagination is helpful, so let it be your guide:

• When you’re bored you always have an imagination. (G4)
• I learned that you can imagine anything you want without being told. (G4) 
• I learned that it is bigger and if you let it guide you it turn out to be beautiful. (G4)

• If I am not too sure on what to do then let your imagination guide you. (G5) 
• That my imagination goes very far and it helps you in life. (B5)
• I learned that my imagination does not work during boring stuff. (B5)

imagination come to life. (G6)
• I learned that the imagination is the best tool that any artist can have because the best ideas start there. (G6)

• You can draw whatever’s in your head and hand. (G7)
•  I learned that I should trust it because it will tell me what to do. (G8)
• If you give it somewhere to start, it will guide your hand. (B8)
• That I can do anything and to let my hand take over instead of my mind. (B8) 

6. What you imagine is true, good, and beautiful:

• I learned that whatever you imagine it will always come true. (G3) 
• I learned that any imagination we got was always good. (G4) 
• I learned that anything can happen and anything you imaginate will always come true for yourself. (B5)
• I learned that if you let your imagination work, it will make something beautiful. (G6)

7. The imagination shows your feelings and values:

•  It helps you feel things you never felt before. (G4)
• I learned that you have to let your imagination free to its feelings. (G5)
• I learned that imagination likes contrast and anger. But also it likes the swaying feel of a cool breeze on a summer day. (G5)
• Imagination can do whatever you believe in. (B5)
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• I learned my imagination has a peaceful side and an evil side. (B5)
• I learned that I had different views and opinions I never knew I had. (G6)
• My imagination is crazy but has a lot of feelings and that I have a lot of love. (G8)
• I found out the place I should go in my imagination when I’m sad, mad. (B8)

8. The imagination has a mind of its own and speaks to you:

• I learned about my imagination it has a mind of its own. (B4) 
• My imagination could ‘speak’ to me. (G5)
• My imagination has a mind of its own. (B5)
• Your imagination can speak for itself if you give it a chance. (B6)
• It is very smart and has a life of its own. (B7)

9. The imagination is hard to control:

• My imagination is so hard to control. Sometimes I start writing and when I’m not writing, ideas pop into my head.  
It’s out of control. (B4)
• At times it is hard to control. (B5)

• My imagination is a place where there are no rules and the world is wild. (B6)
• It did things I didn’t want it to do. (B7)

10. You can learn a lot from your imagination:

• I learn that [I] can learn from your imagination. (B3)
• I learned that it is a big place and you don’t know if everything in your imagination makes sense. (G4)
• I learned that things that come out of your imagination don’t also have to be what you think. (G5)
• I found out more than I knew I knew. (B5)  
•  A million times better than TV and video games. (B5)
• It opens mysterious and unknown doors. (B5)
• I learned what you think you see when you look at a painting isn’t always what your mind and imagination and soul sees. (G8)

of the program was to go into the depths of our thought. (B8)

11. To imagine you have to put your mind to it:

• I learned that if you think hard you will get imagination. (B3) 
• I learned that you can do anything with your imagination if you put your mind to it. (G4) 
• I learned that if I set my mind to something my imagination would carry me through. (B4)
• I learned that I have a wide and wild imagination all I have to do is think really really hard and like my heart. (G5)
• I learned that when I concentrate hard and when I want to use my imagination and remember things it really is useful. (G5)
• I learned about my imagination was that I can do anything if I put my mind to it. (G6)

let other aspects come into play. (B7)

12. The imagination needs time, quiet and patience:

• I learned that imagination takes time and you can’t rush. (G5)

• I must be patient to let my imagination think. (B8)

13. The imagination is different from outer reality:

• That it’s weird and it gives you a random picture in your head. (B5)
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• I learned that your imagination is very powerful and that it can take you places that aren’t possible to go to in reality. (B5)
• I thought that everything has to be normal, like mountain must be a green, water must be a blue. But my imagination 
view has been changed. My imagination could make big different. (G7)

14. I should use my imagination more:

• I learned to use it and stretch it, not to let it rot. (G4)
• I learned that I have a big imagination and all I have to do is use it. (G4)

• I have a very big one and I shouldn’t be afraid to use it. (G5)
• When I go deeper I get better ideas. (G5)
• I learned that you need to exercise it with creativity. I have an imagination that should be used. (G5)
• I learned I do not use it enough. (B5)
• You should use your imagination more rather than not using. (B5)

and start. (G6)

• I learned that you imagination will take you anywhere you want to go and you shouldn’t be afraid to show that. (G7)
• I learned that I don’t use my imagination very much. But if I do I can unleash many emotions and ideas. (G7)
• After today, I realized that I really have a great imagination but I don’t use it that much. (B7)
• I learned that if I use my imagination more often I can create a lot more that is way more creative. (G8)

15. The imagination gets better with practice:

• I can be more and more creative year after year. (G3) [The student was doing the program for the 3rd time.]
• I learned that my imagination grows. (G4) [4th time.]
• That every time you get older you have a different imagination. (G4) [4th time]
• I learned about the imagination that you get better and better when you get older. (B4) [4th time.]
• My imagination grew larger. (B4) [4th time]
 

5.3.2  Imagination ⇔	 Art

1. Art comes from your imagination:

• I learned that your imagination leads the way to all of your drawings. (B3)
• With my imagination I could create anything.  I learned that art leads you to a brand new place. (G4)
• I learned that everything you draw comes of your imagination. (B4)
• I can make any picture I visualize. (G5)
• I learned I can draw my imagination on paper. (G5)
• Art is actually about imagination. (G5) 
• My imagination draws the picture for you. Your artwork all comes from your imagination. (B5)
• I learned that my imagination like draws the picture for you. (B5)
• Your imagination is like art but in your head. (B5)
• I learned that my imagination can change something ordinary into a wonderful piece of artwork. Or it shows me that 
my imagination can do anything. (B5)
• I learned that my imagination could create really nice pictures. (G6)
 • I learned that when you draw your imagination it looks like art. (B6)
• Imagination is really critical in your artwork. (G7)
• Imagination contributed a lot to the creation of art. (G7)
• I like how I got to do pictures out of my imagination. (B7)
• I learned that with my imagination I can make masterpieces. (B8)
• Imagination can make art. (B8)
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2. Art is imagination:

• I learned about art that my imagination came true. (B3)
• Art is like imagination. It also has no limits. So Art rules. (G5)
• Art is anything that comes up in your mind. (G5)
• Art is your imagination in disguise. It is your imagination that expresses you, not the other way around. (G5) 
• Art is a piece of your imagination world. (G5)
• It’s a whole new world if you don’t think of boundaries. There are not walls for art. (G5)
• I learned that art is your imagination. (B6)
• Art is like a vision that comes to you. (B6)

• [I liked to] explore my mind to draw a picture. (G7)

3. Art does not need directed thinking:

• I thought all your art comes from your brain. Now I know everything you draw comes of your imagination. (G3)
• I learned about the imagination you can make different pictures with not knowing. (B4)
• I learned my imagination could take over my mind and draw a beautiful picture. (G4)

• You don’t need to plan out a picture to make a great one. (G8)

4. Let the imagination be free while you make art:

• I learned that my imagination went crazy and it made [me] think what I wanted to draw. (B4)

• I learned that when it comes to art it’s your imagination that lets you free your mind, lets you go to a place with no 
experience. (G5) 
• I learned that you should let your imagination soar because it lets you go to any depth, place, and be anything you 
want. (B5)

5. Artwork comes from the heart and shows your feelings, emotions and values:

•  Art is not about good and bad it is about your feeling. (B4) 

art. (G5)
• We learned that painting comes from the heart and soul. (G5)
• What I learned about art was when I drew what my imagination and heart said. (G5)
• I learn that anger could help you draw. (B5)
• I found out a lot of art comes from feelings and ideas that are put together. (B5)
• What I learned about art is that art can be fun, it opens your imagination, and I learned that art sometimes can express 
feelings of you inside. (G6)
• I learned that art can be wonderful when it comes from the heart. (G6)
• I learned that art can be wonderful when it comes from the heart. (G6)
• That if you’re mad you can put it on paper and after you will be OK. (G6)
• If you feel anger you can express your feeling by paper. (B6)

• I learned [art] is not only about drawing and stuff but it is to express our feelings too. (B6)

• What I learned about the creative imagination is that you can let all your feelings out and it can make something good. (G8)
• I learned about the imagination to always think outside the box and create what you feel. I learned that you have to be 
creative and use as much variety as possible. Use your imagination. (G8)
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6. Trust your imagination while you make art:

• One thing I learned about art is to always use your imagination to help you. (G4)
• When you are doing art let your imagination lead you. (B4) 
• What I learned about art is that you should use your imagination and that no artwork is ugly. (G5)

• If you trust your imagination everything you make will be beautiful. (B5)

• I learned if you listen to [the imagination] you can make great artwork. (B6)
• I learned about art that you have to let your imagination do all the work. (B7)

7. Art doesn’t have to be perfect:

• There is no wrong to art. (B3)
• I learn about art that it doesn’t have to be perfect. (B5)
• I learned about art is that anything you draw is OK and nobody could make mistakes. (G6)

 • I found out there is no wrong or right way to make art. (G7)
 • That there can never be a right or wrong answer in art. (B7)

8. Making art from your imagination needs time, patience and calm:

• I learned that you have to have patience to do art and if you want to do something good you should take your time. (G5)
• I learned [about art] that you have to have patience and lots of lots of curiosity and much imagination. (B5)
• You have to be unstressful so that you can draw. You also have to keep your mind thinking. I think art is more relaxing 
than anything else. (G6)
• We had the chance to seat by ourselfs and think, act, feel, draw different. (G6)

• I learned that art takes patience, love and calmness. You can’t rush. You have to let the ideas slide into your head. (G8)
• I am calm and my imagination goes everywhere when it comes for art. (G8)

9. Art is about inner reality not just outer reality:

• [Art] is not about what you see, it’s about what you imagine. (G4)
• [The imagination] makes you think your picture is real. (B4)
• I learned that when you draw what you imagined on a piece of paper, it turns out much different than in your head. (G5)
• Art doesn’t always have to be real. (G5)

• Before I believed that art had to resemble something but now I don’t. (B5)
• The program made me see the emotions on the inside of the painting instead of what shows on the outside. (G7)

• I found out a new method to start painting and that you can draw from your emotions. (B8)

10. Art is fun and creative when you use your imagination:

• I learned that art can be really fun if you use your imagination. (G5)

• If I use my imagination anything I want can happen. (B5)
• [Art] is fun, creative and you have to have an imagination to make a really good artwork. (G6) 
• I learned how to concentrate my imagination on a picture and understood where it will take me. I learned my imagination 
would also make me creative. (B6)
• I learned that by using your imagination you can do everything imaginable. (G7)
• By looking at what the artist did, it made me believe that anyone can do such great art only if they love what they’re 
doing, and use their imagination well. (G7)
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5.3.3  Art ⇔	 Creativity
1. Art makes me creative:

• You can create anything. (G3) 
• I can be creative with pictures and colours. (G3)  
• I learned I am full of creativity. (B3)
• I found that I am very talented. (G4)
• My imagination is very creative, I can’t believe how much I learned. (B4)
• It was very professional to work in there. (B4)
• I learned that [art is] creative because you could draw whatever you like and what you feel. (G5) 
• I learned about art you can transform things. (B5)
• I learned that I could turn anything into something it is not. In this case art. On my piece of art I imagined many things 
that could be happening in the art. (B5)
• I learned about texture, creativity and imagination. (G6)
• [My artwork] was really creative. (B6)

• I’m pretty creative when I work by myself. (B8)

2. My attitude to art changed:

• I thought art was boring but it is interesting. (G4)
• I learned that my imagination is very creative. I can’t believe how much I learned. Before I didn’t really like art but the 
experience here made me love it. (B4)
• I never knew art could be fun to do. (B4)
• I used to hate art and think that art was boring. I used to draw bad, but now I draw okay. (G5)
• Before I thought that art was boring but they said that art is all about expressing yourself and using your imagination. 
That made me feel better about doing artwork. (B5)
• I learned to be creative. My ideas about art changed because I never knew that art is not a waste of time. (B5)
• I thought I couldn’t do [art] and once I started to I loved art. (B5)
• Before I thought art was dumb, but now I think it is pretty cool. (B5)
• When I was small I loved to draw but then I stopped. Now I love art again. (G6)
• I thought art had to be perfect but now I know there is never a right or wrong answer. (G6)
• I thought that it had to be good in order to be art but it doesn’t. (G6)
• My view of art changed because I know how serious art is.(B6)

• Because I’ve never felt like this before. (B6)

• The program made me a lot more interested in art because we were shown through someone else’s art and that 
person’s experiences. That for me inspired an entire different set of artistic ideas of my own. (B7)
• I learned that I am more creative than I think I am and my art is good even if I don’t like it. (G8)
• Art is everything. Art is made from feelings, experience, and creativity. (G8)
• I can express myself in more creative ways than I thought. (B8)

3. I can be creative in art if I use my imagination:

• I learned how to picture things in my imagination. Now I am going to draw things in my life and what I feel like. (G5)
• I learned I had more imagination and creativity than I thought I had. I never really loved art and now it seems so fun 
and interesting to me. (B5)
• I learned lots of things about my imagination like I could make great things if I set my mind to it. My ideas of art 
changed because I could make anything now if I try really hard. (B6)

• Art is my work. It’s not for showing off or to get a good mark in the school. What I think is “now” art is one of thing 
that shows our imagination. (G7)
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4. Art has a message and is meaningful:

• I learned about art that now the message matters. (G5)
• Sometimes your subconscious makes similarity with things. (B5)
• Sometimes you can’t understand the picture right away, but once you look at it for a while you can understand it. (B5)
• Now I can see more meanings of art work. (B6)
• Before I thought art was useless and boring but now I know it has a message. (G7)

• Art can take different forms and have an underlying meaning to it. (G8)
• Art represents emotions. You can draw spontaneously on what you feel. There are secret meanings in paintings and 
everyone interprets something different from a painting. (G8)
• I learned that I can in fact draw art that has meaning and that everyone can draw. (B8) 
• I learned about the art was there’s a meaning in each painting. (B8)   

5.3.4  Creativity ⇔	 Identity 

1. I am good at art:

• I can do any kind of art. (B3)  
• I am very good at art. (B4)
• I had more art in myself than I noticed. (G4)
• I learned I could make anything. (B5)
• I learned that I have a very good artistic culture. (B5)
• I learned I have art. (G8)
• I learned there is no limit to what I can create. (G8)

2. I am an artist:

• I am a very good artist. (G3)
• I can be artistic. (B3)
• I am a good artist if I think I am. (B4)
• I am a drawer and I might even become an artist. (B4)

• I learned that you’re a great artist no matter what, if you put your mind into it, especially your imagination. (G6)
• I can be a great artist with imagination. (B6)
• I learned that if you believe in yourself you can become an artist. (G8)
• I am an artist myself. (B8)

were to take the proper steps. (B8)

3. You can discover your feelings and values through art:

• The second picture made me feel better. (B4)
• [I liked most] when we experienced our talents. (B4) 

• I have a new side of me that I discovered through my art. (G5)
• Now I realize that art is anything you do to express yourslf. (G5) 
• I never knew that you could draw what you felt. (G5) 
• Art is belief. (G5) 
• I learn that everything that’s wrong, we learn from it. (B5)
• Art is your imagination and your feelings. (B5)
• I learned art represents yourself. (B6)
• I like that they actually reach into you and pull the creativity and the images out of you, which is amazing. (G7)
• I learned that my imagination is crazy but has a lot of feelings and that I have a lot of love. (G7)
• I learned that you can let all your feelings out and it can make something good. (G7)  
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• Art is such a beautiful way of expressing life. I appreciate [it] even more. I learned art is a wonderful way to express your 
feelings. (G7) 
• I learned that colour affects people’s moods. (B7)
• I never thought my imagination was so deep. I found out my artwork symbolizes me. (B7)
• I learned that [art] is a way to express yourself. (G8)
• I found out that my ideas are really good and if I look into them I will be good. (B8) 
• I like how I got to express myself and show what I know and how I feel. (B8)

4. Everyone is an artist in their own way:

• I learned that I have a good imagination, no, the best imagination and no one is better than me. (G4)

• I learned that everyone had different designs and no one has the same drawing. (B4)
• I am very special in my own way. (G5)
• I learn that my imagination can go wild and it’s not the same as anyone else’s. (G5)  
• I have always known this but that I am very different than others. (B6)
• I learned that they could draw from powerful to light, light to dark, sorrow and loneliness, love and peaceful. (G8)
• I learned that everyone can be creative if they draw based on what they imagine. (G8)
• I am an artist. Everyone is in their own way. (B8)

• I learned that you have to believe in yourself. (G4)
• Imagination is whatever you are. (G4)
• I am not boring. (B4) 
• I love me. (B4)

• I learned that you need to do what you think. I can draw very good for a beginner. (G5)

• I don’t always have to be perfect…I can’t be anyone else…you need to be yourself. (G8)

• I should always think positive and not put my own work down. (B8)
• I have a new perspective on things in life. (B8)

6. Now I don’t worry what others think about my art:

• I am not scared to show my art. (B4) 
• Now I don’t worry about what other people think of what my art turns out like. (G5)
• I learned there is all kinds of art, messy and neat, rough and plain etc. I also learned to not care about my art, the way 
it looked, and be proud of my work. (G6)
• I thought people wouldn’t like it. Now I understand that it matters if I like it. (B8) 

7. I learned to keep trying and never give up:

• If you want to do something, you go for it. (B5)  
• I learned that before you sketch if you go ahead and sketch and it doesn’t look that good don’t stop still, keep on trying 
till you get it and then you will get use to sketching and be really good at it. Which means you never give up. (B5) 
• I learned that even if I believe I don’t have the power I can make it with my imagination. (G5) 
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5.3.5 Identity ⇔	 Community   

1. Everyone has a different imagination:

• [I learned] that we all have a different imagination. (G3)
• Everyone can have their own imagination. (B3)
• They have different imagination and no one is the same. (G4)
• What I learned about others was that they had a fun creative imagination that is actually helpful. (G5)
• I learned that I have an imagination and everyone has their own imagination and if you think you don’t have an 
imagination look at a picture in depth. (B5)
• I learned that everyone has one and I have a good one. (B5)
• I learned that everyone can have a different view of the same thing. For example M-, N- and I all had a different 
impression of the picture. (B6)

• There are a lot of students that I didn’t know had such a big imagination. (G7) 
• The imagination is different with many people. (B7) 

2. Everyone makes different art:

• Everyone is an artist in their own way. (B4)
• Everyone is a artist. Even with less or more effort art makes everyone beautiful in a way. (G5) 
• I learned that my classmates have art in them. (G5)
• I learned everyone can be creative. (B5)

3. My classmates have different feelings and points of view:

• I learned that everyone is different inside. (G3)
• They are kids who like different things and no one is the same. (G4)
• Everyone has different feelings. (G4) 
• I like that we get to know what others did and what they like. (B4)
• A lot of people were very emotional in their pictures so I learned that a lot of my friends are emotional. (G5)
• I learned that everyone thinks differently and has different opinions. (B5)
• I learned that they all express their feelings in different ways. (B6)

 • They are more profound than I thought. (G7)
• Everyone is different in every way. (B7) 
• I learned how the people in my class think and feel about things. (G8) 
• I learned that everyone has different feelings that they bottle up and don’t know how to deal with them. (G8)  

• You get to see your classmates perspectives and respect. (B8)

4. My classmates show respect, listen to each other and are friendly:

• It’s fun working together. (B3) 
• I learned if you be nice to them they will be nice to you. (G3)   
• What I learned about others is respecting them and teaching me art. (G3  
• They will listen to each other. (G4) 
• That some people that are shy could express themselves with art. (G4)
• I learned they are friendly on the inside. (G5) 
• I learned that others in my class can take it if I say something good or bad about their drawing. (B5) 
• I learned that they have respect, they don’t laugh at your art. (G6)
• [I liked]about the time where we discuss our paintings and feelings and we get to know each other better. (G6)
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• I liked the fact that you are able to express yourself without being laughed at or teased. (B7)
• Sharing the art was the main focus and we got to meditate. (G7)
• I learned that all of us could bond together and have a fun class. (G8)

Summary of Topics

5.3.1 Mind ⇔ Imagination
1. I can imagine pictures in my mind (head, brain):
2. I have an imagination:

4. The imagination is like a whole new world in your mind:
5. The imagination is helpful, so let it be your guide:
6. What you imagine is true, good and beautiful:
7. The imagination shows your feelings and values:
8. The imagination has a mind of its own and speaks to you:
9. The imagination is hard to control:
10. You can learn a lot from your imagination:
11. To imagine you have to put your mind to it:
12. The imagination needs time, quiet and patience:
13. The imagination is different from outer reality:
14. I should use my imagination more:
15. The imagination gets better with practice:

5.3.2  Imagination ⇔	 Art
1. Art comes from your imagination:
2. Art is imagination:
3. Art does not need directed thinking:
4. Let the imagination be free while you make art:
5. Artwork comes from the heart and shows your feelings, emotions and values:
6. Trust your imagination while you make art:
7. Art doesn’t have to be perfect:
8. Making art from your imagination needs time, patience and calm:
9. Art is about inner reality not just outer reality:
10. Art is fun and creative when you use your imagination:

5.3.3  Art ⇔	 Creativity
1. Art makes me creative:
2. My attitude to art changed:
3. I can be creative in art if I use my imagination:
4. Art has a message and is meaningful:

5.3.4  Creativity ⇔	 Identity 
1. I am good at art:
2. I am an artist:
3. You can discover yourself feelings and values through art:
4. Everyone is an artist in their own way:

6. Now I don’t worry what others think about my art:
7. I learned to keep trying and never give up:

5.3.5 Identity ⇔	 Community   
1. Everyone has a different imagination:
2. Everyone makes different art:
3. My classmates have different feelings and points of view:
4. My classmates show respect, listen to each other and are friendly:



45

6.0  Discussion

6.1  Northrop Frye Revisited
The competition between the Reason and the Imagination 
over which should rule the mind has been an age-old theme. 
In A Midsummer Night’s Dream Shakespeare dramatized 
the contest between “cool reason” and the imagination 
that “bodies forth the forms of things unknown.” The play 
culminates in the royal wedding between avatars of the 
Reason (Duke Theseus of Athens) and the Imagination 
(Hippolyta, Queen of the Amazons). But the marriage 
did not last. Reason divorced the Imagination during the 
Enlightenment, and they didn’t resume relations until late 
in the 18th century, when the Romantics discovered the 
unconscious and became fascinated with the creative 
imagination (Ellenberger, 1970). In a novel published in 
1796 Goethe wrote: “There lies deep within us this creative 
force that is able to call into being what is to be and does 
not let us pause or rest until we have given expression 
to it outside ourselves or about ourselves, in one way 
or another” (Goethe, 1977, p. 173). And a few decades 
later Samuel Taylor Coleridge complained that educators 
placed too much emphasis on “the judgement” and instead 
should cultivate “those faculties in a child’s mind which are 

cultivation, that is to say, the memory and the imagination” 
(Coleridge, 1950, pp. 401-402).  

The pendulum continued to swing back and forth. In the 
second half of the 20th century education was dominated by 
cognitive science, stimulus-response behaviorism, and the 
computational model of the brain. The imaginative, “magical” 
thinking of children was regarded as a passing phase on 

relatively free of symbolic representations (Piaget, 1962). 
Humanists responded by promoting the creativity, empathy, 
social skills, and the inner-directed maturation of the child 

1968; Rubin, 1973; Hendricks & Wills, 1975). 

Northrop Frye weighed into the debate with the CBC Massey 
Lectures. In The Educated Imagination he argued that while 
scientists and artists come to their disciplines from opposite 
directions, both require an educated imagination (Frye, 
1963).1  Scientists  investigate the world as it is in the here and 
now and explain  their data by means of reason, logic and 
mathematics. But when they propose possible models, they 
call on the imagination for metaphors. (Frye did not provide 
examples, but the Big Bang, Black Holes, and Dark Matter 
would qualify.) Artists, he continued, imagine alternative 
worlds and translate them into everyday experience, 
often using advanced materials and new technologies. 

1 The need to educate the imagination of both scientists 
and artists was recognized in the 19th century. Cf. Root-
Bernstein (2010).

Thus artists and scientists both operate with a mixture of 
hunch and common sense: “A highly developed science 
and a highly developed art are very close together, 
psychologically and otherwise” (ibid., pp. 4-11). 

Frye went on to say that the relationship between self and 
other is grounded in the imagination. Imagining the minds 
of others enables us to understand differences among 
peoples with respect to their customs and systems of belief. 
“Bigots and fanatics,” he wrote, “seldom have any use for 
the imagination” (ibid., p. 32). The moral imagination, 
he stated, enables us to conceive of a better world and a 
worse world and then to make a choice for the one that we 
prefer. Moral imagination gives us the ability to relate to 
society and ultimately to the environment as a whole. Frye 
thus anticipated the idea of ecological consciousness: “The 
limit of the imagination is a totally human world.” He also 
noted the importance of rituals and ceremonies as sites for 
creativity: “Weddings and deaths and initiation ceremonies 
have always been points at which the creative imagination 
came into focus both now and thousands of years ago” 
(ibid., p. 56). The imagination enables us to realize our 
visions by negotiating between the inner reality of dream 
and metaphor and the practical reality of the outer world. 

power in the human mind that constructs and builds” 
(ibid., pp. 66, 67).

Frye’s manifesto was largely ignored. An extensive survey of 
arts literacy in Canada revealed that teachers and researchers 
in the arts had little interest in educating the imagination 
(McIntosh, 1995). Cognitive psychologists are interested in 
the re-creative or reproductive functions of the imagination 
(Harris, 2000; Currie and Ravenscroft, 2002), but not in the 
creative, productive and transformative functions to which 
Shakespeare, Goethe, Coleridge and Frye refer. Cognitivism 
admits the “magical thinking” of adults only as a “by-product 
of the adaptive functioning of the mind” (Nemeroff & Rozin, 
2000, pp. 19-20). Howard Gardner’s theory of multiple 
intelligences is based in cognitive science on the premise 

the brain (Gardner, 1983). While the theory broadened 
the understanding of intelligence, it failed to include 
intelligences associated with the creative imagination, 
empathic relationships, ecological consciousness and 
spirituality (see Section 6.3 below).

The one-sided emphasis on cognitivism in public schooling 
has resulted in a widespread decline in social studies, the 
arts, the humanities, and physical and outdoor education 
(Kohn, 2004; von Zastrow, 2004; Ravitch, 2010). Linear, 
segmented curricula, comprehensive and detailed lists 
of expectations, and tightly scheduled timetables now 
dominate the classroom (Wien, 2004). The pressure to raise 
scores on high-stakes tests for literacy and numeracy, and 
the emphasis on science and technology suppress intrinsic 
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motivation for learning. A recent report on arts education 
in the U.S.A. found that efforts to improve access to arts 
education in the public schools have been vulnerable 
not only to policy and political changes, but also to test-
based assessments of non-arts subjects and the related lack 
of time in the school day for other than tested subjects. 
This is compounded by the fact that the arts have been 
off the agenda for so long that the present generation of 
teachers and school leaders have had little exposure to the 
arts, whether as students or as professionals (Bodilly, et al., 
2008, pp. 79-80). Dianne Ravitch, assistant secretary of 
education when the U.S. federal government implemented 
the “No Child Left Behind Act,” was responsible for 
instituting the program of mass testing. She now rejects 
that policy as a failure and advocates returning to a 
model of education that provides the full range of liberal 

motivation for schooling increases when children have the 
opportunity to develop individual talents and aptitudes in 
a wide array of activities, including athletics and the arts 
(Ravitch, 2010). The responses of teachers and students to 
the Exploring Creativity in Depth program indicate that the 
situation in Ontario is similar to that south of the border 
(see above, Sections 3 and 4).

Frye’s challenge, which remains as urgent today as it was 
nearly 50 years ago, has been taken up by John Ralston Saul 
with redoubled urgency, for the stakes in an increasingly 
administered and technologically mediated world are now 
much higher (Saul, 2001). A new relationship between the 
Reason and the Imagination is afforded by neuroscientists 

the developing brain, body and mind. In The Mindful Brain 
Daniel Siegel writes,  “Our human mind is both embodied—

within the body, including the brain—and relational, the 

information occurring between people” (Siegel, 2007, p. 5). 
Both the embodied and relational functions of the mind are 

to Siegel, is the pathway by which the brain supports 

well-being and a compassionate society. “Personal well-being 
and prosocial behavior require that we nurture the capacity 
for self-understanding and empathy in youth, qualities that 

While the 4,000 students and 100 teachers who have come 
through the ECID provide only a small sample from a large 
metropolitan school board, their responses over the eight 
years the program has been running thus far support the 
contention that the embodied and relational functions of 
the mind can be enhanced by activating the imagination 

structure of the creative process. 

6.2  Educating the Creative Imagination

Restoration of the arts and the imagination to general 
education has been advocated by many educators, among 

(2002), Egan (2004, 2008) and Dobson (2008). Bernard 
Neville surveyed a number of therapeutic disciplines, 
including psychosynthesis, neurolinguistic programming, 
and the psychology of Carl Jung, for concepts and methods 
that stimulate the imagination in various expressive media 
(Neville, 2005). Research in neuroscience on the effects 

and general well-being indicates that “intention is made 

2002, p. 360). Norman Doidge and Daniel Siegel report 

Doidge states that the faster one can imagine an action, 
the faster one can do it, and that the mental practice of 
imagining an activity produces observable changes in the 
structure of the brain (Doidge, 2007, pp. 203, 207, 213). 

observation, empathy and morality.” He recommends that 

should be a fundamental part of basic education (Siegel, 
2007, p. 260). 

The Exploring Creativity in Depth program was developed 
from a university course on the creative imagination that 

expressive media (Clarkson, 2003, 2005). An exercise for 
viewing a work of visual art was adapted for an interpretive 
exhibit in an art museum so as to be suitable for children as 
well as adults (Clarkson & Worts, 2005). One visitor wrote 
that the painting “became a part of me and I a part of it.” 
Another, “I have learned to hold the moment—enter into 
it—and to be with it. The distance between myself and the 
painting is no longer.” Another: “Art is also the EXPERIENCE, 
giving a whole new dimension to it” (ibid., pp. 268f.). The 
exercise in the art gallery exhibit became the basis for the 
visioning exercise in ECID. 

introspective state that is referred to variously as the “tertiary 
process” (Arieti, 1976), the “transcendent function,” (Jung, 
1960), the “presentational state of awareness” (Langer, 1942; 
Arendt, 1978), the “peak experience” (Maslow, 1962), and 

conscious awareness, by contrast, is referred to as the 
“representational state.” In the representational state meanings 

in the presentational state felt, symbolic meanings emerge 
directly from the experience itself. Harry Hunt describes the 
presentational state as a condition of “presence-openness”: 
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“Meaning emerges as a result of an experiential immersion in 
the expressive patterns of the symbolic medium. . . . Here, felt 
meaning emerges from the medium in the form of potential 
semblances that are ‘sensed,’ polysemic and open-ended, 
and so unpredictable and novel. It is the receptive, observing 
attitude common to aesthetics, meditation, and classical 
introspection that allows such meanings to emerge” (Hunt, 
1995, p. 42). In the state of presence-openness individuals 
have “a sense of presence, or ‘I am’. . . one’s here and now 
being,  . . . a special sense of felt reality and clarity, with a 
concomitant sense of exhilaration, freedom, and release” 
(Hunt, 1995, 200). 

The children describe the state of presence-openness 

about the things that were inside”; “It is like a whole new 
world in your mind”; “I learned to have an open mind.” In 
the state of presence-openness the mind is revealed as a 
world of wonders, powerful feelings, and beauty. Finding a 
new world in the mind that is free of conscious control is 
liberating and exhilarating (Section 5.3.1.4).  

energy from the viewer to the artwork. Heightening the 
attention with the intention of viewing a work of art appears 
to transform the picture from an inert object into an active 

to come alive (Clarkson & Worts, 2005, p.268). In the ECID 

mind (Section 5.3.1.4).

The imagination is wild and wonderful and yet it has 
knowledge that is useful and helpful. The images are true, 
good and beautiful and convey your feelings and values 
(5.3.1.5-7). Even though the imagination has a mind of 
its own and is hard to control, you can learn a lot from 
it (5.3.1.8-10). The imagination takes time, quietness, 
patience and effort, so you have to put your mind to it 
(5.3.1.11-12). The reality of the imagination is different 
from outer reality (5.3.1.13), and yet it is such a valuable 
capacity of the mind that one should take responsibility for 
it and use it more often (5.3.1.14). Children who have been 
to the program more than once notice that the ability to 
imagine improves with practice (Section 5.3.1.4).  

The effect on the concept of mind is perhaps the most 
impressive outcome of activating the imagination. 
Encountering a part of the mind that is independent of 

grader expressed in a poem. “In my mind I wonder what’s 

through the “delicate system” of her mind, which she 

describes as “a beautiful thing” that is all her own for her to 
hold. She wonders what she will discover as she explores 

remarkable expression of mindfulness.

Activating the imagination suffuses the whole personality 
with energies that integrate mind and body and give a sense 
of well-being. This is evident from the words with which 
the children describe how they feel after the program: 
“relaxed,” “thoughtful,” “lovely,” “great,” “unique,” “calm,” 
“inspired,” “more proud,” “more creative,” “more excited,” 
“more exploring,” “interested and infuential,” “more 
energetic,” “joyful,” “awesome,” “amazing” (Appendix 
C, Question 9). A grade 8 girl who had not been to the 
ECID before said that she knew the dictionary meaning of 
the word ‘imagination,’ but she “didn’t know exactly how 
it feel and what it really means” (Appendix D, 5.2). The 
program gave her an experience of felt meaning. 
  
The discovery of the imagination and self-created meaning 
has consequences for the child’s sense of identity. Children 

identical with itself (Giegerich, 2005). When they discover 
that the imagination is independent of the ego, they infer 
that the mind contains a region that is ‘Other’ than the ‘I.’ 
When they give over control of the creative process to the 

thinking, they conclude that art comes directly from the 
imagination, and even that art is imagination (5.3.2.1-3). If 
the imagination is allowed to act freely, art will come from 
the heart and express your feelings, emotions, and values 
(5.3.2.4-5). If you trust your imagination, the art you make 
will be beautiful (5.3.2.6). Since there is no right or wrong 
way to make art, and art doesn’t have to be perfect, it’s OK 
to make mistakes. And if you take risks, you may discover 
something new (5.3.2.7). Art takes time patience, calm, and 
love (5.4.2.8) and is about inner reality, not just outer reality 
(5.4.2.9). And if you use your imagination and persevere, art 
is fun: “I learned that being an artist is a fun but tough job 
and that it takes responsibility and determination” (5.3.2.10). 
Since the imagination seems to know more about the ‘I’ than 
the ego, the ‘I’ is not identical with itself, and the mind is 
more inclusive than the ego: “Imagination is whatever you 
are”; “I found out my artwork symbolizes me.” Making art 
becomes an adventure of self-discovery.

Since creativity depends on the imagination and everyone 
has an imagination, then everyone is creative. Making art 
directly from the imagination enables all children to be 
successful and feel creative. This prompts a dramatic change 
in the attitude to art. What was once boring, dumb, hateful 
and a waste of time is now exciting, fun and worthwhile. 

meanings and express feelings, art conveys messages and 
is meaningful (5.3.3.1-4). 
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The creative process has an important role in the formation 
of identity and the cultivation of resilience. Children say 
they learned from the program that they are good at art 
and even that they are artists (5.3.4.1-3). By sharing their 

unique artist in their own way, which enhances self-esteem 

to show their art and don’t worry about what others think 
of it (5.3.4.6). And they learned that to accomplish a task 
you must keep trying and never give up (5.3.4.7). 

While interpreting their drawings together, they share 
personal stories and points of view and see their classmates 
in the round. Seeing that everyone has a different imagination 

aren’t always correct” (5.3.5.1-4). The children notice that 
their classmates show more respect, listen to each other, 
and are more friendly (5.3.5.5), and teachers observe an 
increase in mutuality and reciprocity in the class.

The relationship between the ‘I’ and the ‘Other’ within 
provides a model for the relationship between the 
individual and others in the outside world. Jerome Bruner 
noted that the practices by which the meanings of the 
‘I’ are achieved and put to use provides students with a 
more distributed view of the ego (Bruner, 1990, p. 116). 
The sense of well-being that results from discovering the 

differentiated, resilient and inclusive. Engaging in the 
creative process together results in a community that is 
more empathic and collaborative. The psychiatrist Arnold 

rests on the paradox “that one is similar to the other and 
yet one remains oneself.” He notes that the capacity to 
empathize with others relies on the faculty for imaginative, 
metaphoric thought: “The acceptance of paradox assumes 
a capacity for metaphor—a cognitive capacity that allows 
for the play of similarity and difference” (Modell, 2003, 
pp. 175, 176). Modell thus supports Frye’s claim for a link 
between creative imagination and moral imagination. 

By referring to the children’s own language, we have shown 

of the relationship between the mind, the imagination and 
art, and between creativity, identity, and community. The 
Exploring Creativity in Depth program provides a well-
tried model for engaging the deep structure of the creative 
process in the medium of visual art, however, the model 
could be adapted to music, drama, and dance. The Ministry 
of Education has published a new Ontario Arts Curriculum 
for Grades 1 to 8 that gives high priority to the creative 
process. We shall discuss below the implication of the 

the Arts Curriculum across the Province. 

Recommendations

1 Educating the creative imagination should be reinstated 
as a priority across the curriculum until a balance is 
obtained with educating the reason. Both the reason and 
the imagination are necessary if children are to achieve 
their full potential as individuals and citizens.

2 The arts are the primary subject area for educating the 
creative imagination, as they encourage maximum 
creativity, experimentation, problem-solving, and 
expression of individual thoughts, feelings, and cultural 
values. Learners of all cognitive and physical abilities 
can have success in the arts, thus enhancing feelings of 
well-being and motivation for learning.  

3 The creative imagination strengthens mental and 

inferencing and metaphorical thought, and promotes 
empathy and reciprocity with others. Educating the 
creative imagination thus enhances identity formation 
and inclusivity.

4 Teachers (pre-service and in-service) should receive 
mentoring programs on educating the imagination 

learning across the curriculum. 

6.3  The Rhetorics of Creativity 

Since ‘creativity’ is now a metaphor for any kind of change 

it needs to be subdivided. Rhetorics of Creativity (Banaji & 
Burn, 2006) reviews the literature as applied to education 
and provides a helpful framework for localizing the 
approach to creativity adopted by the ECID.  

Rhetoric 1. Creativity is the special capacity of geniuses 
(big ‘C’ creativity). / Creativity is innate to all people (small 
‘c’ creativity). The belief that creativity is the preserve of 
geniuses (big ‘C’ creativity) leads to the assumption that 
children are incapable of creativity because they cannot 

endeavour. A widely cited study of creativity states: 
“Children can show tremendous talent, but they cannot 
be creative because creativity involves changing a way of 
doing things, or a way of thinking, and that in turn requires 
having mastered the old ways of doing or thinking” 
(Csikszentmihalyi, 1996, p. 155). The concept of big ‘C’ 
creativity  dominates the culture to such a degree that the 
members of the general public (including teachers) assume 
that they are not creative and that creativity cannot be 
taught. However, there is a strong movement that claims 
that everyone of whatever age has the ability to be creative 
according to their particular talents and aptitudes. Richard 
Florida states unequivocally that every single human being 
is creative and that policy initiatives should be measured 
according to how it mobilizes creative capabilities. The 
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present school system is antiquated and squelches creative 
thought. He calls for a system of learning and human 
development that harnesses creative talent en masse  
(Florida, 2010, pp. 182, 183). 

The new Ontario Arts Curriculum Grades 1 to 8 (2009) 
takes a giant step toward refocusing arts instruction on 
creativity. It asserts that “all children have the capacity to 
be creative,” and it expects classroom teachers to teach 
the creative process at each grade level and in each stream 

the new Arts Curriculum needs to address the fact that 
the present generation of teachers lacks background 
in the arts and has no experience of how to engage the 
creative process or activate the imagination. The responses 
of children and teachers to the ECID leave no doubt that 
they are creative and able to see themselves as such. They 
also show that cultivating small ‘c’ creativity enriches the 
ability of children and teachers alike to appreciate the big 
‘C’ creativity of the great masters.  

Rhetoric 2. Creativity pertains to the production and 
consumption of elite art forms. / Creativity pertains to 
everyday cultural and symbolic practices of the population 
at large. This is a variant of Rhetoric 1. The principal 
cultural institutions—museums, theatres, opera and dance 
companies, and orchestras—mount educational programs 
that encourage the appreciation of the works of the great 
masters. But consumption of art by the great masters does 
not by itself affect the small ‘c’ creativity of the population 
at large. A project to engage the creative imagination 
of the general public resulted in the installation of an 
interpretive exhibit in a major art museum. It included 
a visioning exercise for activating the imagination while 
viewing a landscape painting (Clarkson & Works, 2005). 
During the ten years the exhibit was in operation tens 
of thousands of visitors—youngsters, teens, adults and 
seniors from many walks of life, educational backgrounds, 
and nationalities—sat in the booth, put on a headset and 

“share-your-reaction” cards in the booth that documented 
meaningful and sometimes transformative experiences. 
Novice museum-goers said that the program gave them 

professionals applauded the exhibit as a bold initiative. 

front of a painting discovered that 12 minutes of creative 
engagement greatly increased the depth and intensity of 
the viewing experience. Professional artists commended 
the exhibit as an excellent means of facilitating the viewing 
process, and art teachers said that they would adapt the 
exercise for their own students.

The exhibit demonstrated that it is possible to establish 
a feedback loop between small ‘c’ and big ‘C’ creativity. 
Many visitors indicated on the cards that they wished 

similar exhibits could be installed in every gallery in the 
museum, however this has not happened. The mounting 
and mass marketing of major shows appears to take 
precedence over facilitating the creative engagement of 
individual visitors. However, teachers who have been to 
the ECID mobilize small ‘c’ creativity in response to big 
‘C’ creativity. They show students a great master painting, 
give them the visioning exercise, then let them make their 
own artworks in response. 

Rhetoric 3. Creativity is an economic imperative, as it 
furthers success and prosperity in the competitive national 
economy. / Creativity is a basic component of individual 
well-being. This dialogue focuses on the difference 
between inner-directed creativity that serves the authentic 
development of the individual, and creativity directed 
to the economic development of the region. The Martin 
Prosperity Institute Report, Ontario in the Creative Age, 

it is the basis for generating “new ideas and better ways 
of doing things” (Martin Prosperity Institute, 2009, p. 5). 
The Report departs from the premise that while all jobs 
require more creativity than they did in the past, there is 
a hierarchy of creativity/autonomy, with jobs that require 
more creativity receiving greater compensation: 
• Working Class: occupations that depend on physical 

skills and repetitive, rote tasks, e.g., construction trades, 
mechanics, crane operators, assembly line workers; 

•  Service Class: low-autonomy occupations in the service 
sector, e.g., food service workers, janitors, grounds 
keepers, secretaries, retail clerks; 

• Creative Class: high-autonomy occupations where 
workers are paid to think, e.g., artists, writers, doctors, 
nurses, senior managers, architects.   

number, while Creative Class jobs are increasing along 
with the Service Class jobs that support the Creative Class. 
The Report states that the Creative Class earns higher 
incomes than the other classes, but does not consider the 
fact many artists, writers, musicians, actors, directors, etc. 
have to take Working or Service Class jobs to survive, or 
that crane operators earn more than teachers. 

The Report recommends that participation rates in higher 
education must increase in order to build up the Creative 
Class, and to achieve this additional resources should be 
assigned to primary education: “the greatest opportunity of 
all lies in early childhood development.” Early childhood 

skills development: “The attitudes and skills developed 
in early childhood are truly lifelong skills that are critical 
for successfully competing in the creative age” (ibid., 

the creativity of the population at large as the agent of 
economic development and prosperity. It recommends 
increased resources for early childhood education so that 
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greater numbers of citizens will go on to higher education 
and enter the Creative Class. This policy suggests that more 
resources should be directed to developing the creativity 
of those going on to higher education than those ending 
up in the working or service classes. It is an outer-directed 
approach to education. If all students have the capacity to 
be creative, then their creativity should be encouraged no 

The Full-Day Early Learning Program for 4- and 5-year-
olds instituted by the Ontario Ministry of Education is a 
consequence of this rhetoric. However, the outer-directed, 
instrumentalist agenda is evident in the expectation that 
play be “directed” rather than “free.” A combination of 
directed and free play is essential in order to achieve a 
balance between educating the reason and the imagination. 
Responses to the ECID indicate that children who come in 
touch with their authentic creativity through a combination 

aptitudes and establish meaningful correspondences 
between personal inner reality and social outer reality. 

will be better prepared to adapt to a rapidly changing work 
environment, as it is not possible to predict what jobs 
and careers will be available in another generation. They 
should have a better chance of achieving a productive life 

Rhetoric 4. Creativity is a function of play. / Creativity is a 
 

This rhetoric again opposes inner-directed creativity to 
creativity that is described by an algorithm that can be 
delivered generically. The Full-Day Early Learning Program 
currently implemented by the Ministry of Education was 
preceded by a study on early childhood (McCain, Mustard 
& Shanker, 2007). The study noted how children make sense 
of the world through play, and that play is an essential tool 
for learning: “Play stimulates the imagination, encouraging 

self esteem, a sense of strengths and weaknesses, and a 

in brain and muscle development” (ibid., p. 49). This seems 
to describe “free play,” but the study then recommends that 
play should be “problem-based” (ibid., p. 140), that is, should 

The study fails to discuss the difference between free and 
directed play, or what combination of the two is desirable. 

Charles Pascal (2009), who designed the Full-Day Early 
Learning Program, reiterated the central role of play: “When 
children are fully engaged in their play, their activity and 
learning is integrated across developmental domains…. 
Through play, children learn trust, empathy, and social 
skills” (ibid., pp. 8, 9). This again seems to suggest free play, 
but the curriculum for the Extended-Day Program of the 

Full-Day Early Learning Curriculum requires that play be 
directed to problem-solving (2010-2011, p. 3). 

The attitude that play in early childhood should be directed, 
that is, “problem-based,” is a survival of cognitivism. Jerome 
Bruner was at the forefront of the cognitive revolution 
in education, but he opposed the developments that 

and technicalized” (Bruner, 1990, p. 4). He pointed out 
that cognitive psychology was initially concerned with 
the construction of meaning, but that this approach was 
replaced by information processing and the computational 

intelligence viewed the mind as an artifact that conforms 
to the principles of computation, and that learning is 
merely a matter of information processing and knowledge 
acquisition. Bruner sought to redirect the science of the 
mind around “the concept of meaning and the processes 
by which meanings are created and negotiated within 
a community” (ibid., pp. 10, 11). He emphasized the 
importance of meaningful interactions with others as the 
basis for a cultural-psychological approach to interactive, 
inter-subjective pedagogy: “Learning is an interactive 
process in which people learn from each other, and not 
just by showing and telling” (Bruner, 1996, p. 22). 

The ECID models an approach to the creative process 
that combines directed play and free play. Play is directed 
during the warm-up Activity and the Interpretation Groups, 

free. It was noted in the assessment of 2009 that 16% of 
the children used the word ‘fun’ on the feedback forms 
(Wittmann, 2009). Fun is a measure of free play. It is thus 
disappointing that the new Arts Curriculum does not call 
for play, either free or directed, as a component of the 
creative process. Not even in Grade 1.

Rhetoric 5. Creativity is inherently benign. / Creativity 
challenges and deconstructs the status quo. Creativity 
has been idealized as inherently constructive and benign, 
however the creative process has a de-constructive aspect. 
The status quo must be disturbed and disrupted in order 
to bring into being a new state of affairs. The sprout splits 
the seed, the chick breaks out of the shell, and a child 
who thought that art was a waste of time discovers that 
it is worthwhile. To experience the power of creativity to 
transform the status quo, children need to compare the 
situation before with the situation after. The ECID is based 
on two cycles through the creative process so that children 
can experience the transformation that occurs between 
their two drawings. A grade 5 boy said, “I learned about art 
you can transform things.” Change is an essential aspect of 
creativity. The varieties of transformation in the children’s 
drawings are discussed in Section 6.4 below. The benign 
aura of creativity supports the notion that the arts are nice 
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as hobbies and entertainment but they don’t belong in the 
core curriculum. The robust idea of creativity as agent of 
personal growth, social change, and economic prosperity 
supports the inclusion of the arts in the core curriculum. 

Rhetoric 6. Creativity is afforded and enhanced by 
electronic technologies. / Creativity is afforded and 
enhanced by holistic methods that engage body, mind 
and spirit. The ECID is based on engaging the imagination 
and the creative process unmediated by electronic 
technologies. Children who bring cell phones are asked 
to leave them in their lunch bags. The program requires a 
calm environment in which each child has a peaceful time 

Some children are unused to focusing for such a long time 
and say that they didn’t like “being patient,” “staring at 
the picture,” “sitting in front of the image for a long time,” 
“the art meditation,” “too much concentration,” “closing 
my eyes.” However, they represent less than 1% of the 
students (Figure 4.3). Most students appreciate the program 
so much that they don’t want it to end. Children appreciate 
the opportunity to focus and work independently, and 

video games. Many remark on how making art from the 
imagination needs time, patience and calm (5.3.1.12, 
5.3.2.8). After getting in touch with authentic creativity, 
there are endless possibilities for enhancing it by means 
of electronic technologies in various media. Artwork may 
be archived with digital photography and slide shows 
of the program may be made at the request of teachers 
who do follow-up exercises. Electronic technologies and 
social networking can multiply the effects of the artwork 
produced in programs such as the ECID.

Recommendations

5 The innate creativity of children provides the basis on 
which to scaffold the experience, appreciation, and 
understanding of the creativity of great masters. The 
major cultural institutions should do more to promote 
the creativity of children and thereby enhance their 
knowledge of the great masters of dance, drama, music 
and visual art. 

6 There should be a combination of free play with directed 
play from early childhood through elementary school in 
order to maximize creativity.

7 The benign aura of creativity supports the notion that 
the arts are hobbies and entertainment but not essential 
to education. The robust idea of creativity as agent 
of personal growth, social change, and economic 
prosperity supports the inclusion of the arts in the core 
curriculum. 

8 The creative process should be introduced by means 

technologies. When children have learned the creative 
process, then technologies of all kinds can enhance the 
creativity of individuals and groups. 

6.4 The Creative Process and Transformation
The British social scientist Graham Wallas was interested 
in the creative process and interviewed leading scientists, 
philosophers, writers and poets on how they arrived at their 
original ideas. He proposed a model for the creative process 
that has been widely adopted. It consists of four stages: the 
Preparation stage is for investigation of the problem in all its 
aspects; the Incubation stage is for mulling over the problem 
without thinking about it consciously; the Illumination 
stage is when the new idea emerges spontaneously from 

by the psychology of William James, Wallas emphasized 
the role of the unconscious in the Incubation phase: “It is 
desirable not only that there should be an interval free from 
conscious thought on the particular problem concerned, but 
also that that interval should be so spent that nothing should 
interfere with the free working of the unconscious or partially 
conscious processes of the mind. The Incubation should 
include a large amount of actual mental relaxation” (Wallas, 
1926, p. 87). Wallas’s model of the creative process balanced 
the roles of the reason and imagination by placing as much 
importance on Incubation and Illumination as on Preparation 

Ideas about creativity changed after World War II, when 
theories of mind were dominated by cognitive science. 
The unconscious was dismissed as a mentalistic concept 
without rational basis, and the Wallas model of the creative 
process was attacked by those who denied the existence 
of the unconscious. Creativity was regarded as a matter of 
rearranging known ideas in novel ways (Winner, 1982, pp. 
39-42; Weisberg, 1993, 42-50). Piaget’s theory of cognitive 
development held sway. While respecting the importance 
of the “magical thinking” of children, Piaget believed that 
this was a passing phase in the development of intelligence, 
and that mature cognitive thought should be relatively free of 
symbolic representations (Piaget, 1962, p. 289). 

Some educators resisted cognitivism and advocated so-called 

creativity, the feelings, and self-directed maturation. Richard 
Jones described Bruner’s theory of instruction as, “the 
psychology of alloplastic [other-directed] development of 
the forms in which knowledge can best be brought into the 
human mind and the forms in which it can best be put out 
again, and of the processes by which we learn to represent 
recurrent regularities in our environments.” Jones advocated 
a holistic curriculum that cultivates inner-directed learning 
and individual creativeness: “a psychology of autoplastic 
[inner-directed] development, of the transformations which 
take place between intake and output, of the processes 
by which we present irregularities and thereby introduce 
novelties into our environments” (Jones, 1968, p. 109). 
Cognitivists study thinking as though it consists of nothing but 
rational problem-solving mechanisms and procedures. They 
make “little room for the emotional aspects of thinking—for 
wonder, imagination, empathy, and inspiration” (Crain, pp. 
329f.). There was a burgeoning of self-help books on creativity 
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domains and analyze how they arrived at their inventions 
and new ideas. Robert Sternberg, a widely published author, 

individual is “a good investor in the marketplace of ideas,” 

execute successful trades” (Sternberg, 1995, pp. 2f.). 

Howard Gardner, who based his work on cognitive science, 
describes the creative person as one who can “solve 
problems, create products, or raise issues in a domain in a 
way that is initially novel but is eventually accepted in one 
or more cultural settings” (Gardner, 1999, p. 116; Gardner, 
2006). For Gardner, creativity is valid only when there is 

analyzed the careers of Freud, Einstein, Picasso, Stravinsky, 
T.S. Eliot, Martha Graham, and Gandhi (Gardner, 1993). Not 
surprisingly, these seven “exemplary creators” illustrated 
Gardner’s seven intelligences, which he assigned as follows: 
linguistic and personal intelligences (Freud); logical-
spatial intelligence (Einstein); spatial, personal, and bodily 
intelligences (Picasso); musical and other artistic intelligences 
(Stravinsky); linguistic and scholastic intelligences (Eliot); 
bodily and linguistic intelligences (Graham); and personal 
and linguistic intelligences (Gandhi). However, Gardner’s 
intelligences do not account for all the notable gifts of these 
geniuses. Gardner recounted Einstein’s imaginative thought-
experiment of travelling on a light-beam that led to the theory 
of relativity, but he failed to point out that Einstein regarded 

system does not include an intelligence of the imagination). 
Similarly, he assigned Freud and Gandhi high marks for 
personal intelligence (“understanding of one’s self and the 
others around one”), while providing numerous instances of 
their dictatorial and arrogant treatment of family members 
and associates. To score high in personal intelligence it was 

motivations rationally. They did not have to demonstrate an 
intelligence for sustaining empathic and nurturing personal 
relationships. Gardner described Gandhi’s gifts as a spiritual 
leader, but did not grant him the intelligence of spirituality. 
A system of intelligences that excludes the imagination, 
empathic relationships, and spirituality limits the concept of 
creativity, whether of the big ‘C’ or little ‘c’ varieties. 

An example of the practical application of the cognitive 
approach to creativity is the “Creativity Wheel” (Redmond, 
n.d.) published by the Arts Council of England. According to the 

outcome the originality of which is judged by an expert in the 
domain: “Imaginative activity . . . is about having a purpose 
and taking action to pursue it. . . [it can] only be creative if it is 
of value in relation to its purpose” (ibid., p. 12). 

By contrast to goal-oriented, outer-directed approaches to 
creativity, the ECID permits individuals to experience original 
images and feelings that emerge from an open-ended, inner-

directed creative process. The program has shown that the 
open-ended attitude to the creative process works as well for 
people who do not think they are creative as for trained artists. 
The children coming to the ECID are as successful in engaging 
the creative process as professional artists who have done the 
program several times. Both novices and skilled practitioners 
experience the transformative power of the creative process. 
The child who says after the program, “I learned [about art] 

something new” (5.3.2.10), has succeeded as well as the 
professional artist who is working on a series of canvases for 
a show. Both have experienced some change as a result of the 
creative process. While the details of the transformation vary 
greatly from one individual to another, some basic patterns of 

1.  A tentative initial situation is deepened and energized: 

in feeling tone, more focused in design, and more individual in 
form and content (see Figures 5.1, 5.6, 5.9, 5.17, 5.19). In Figure 
5.8 the theme of the doorway to the imagination is presented 

2. A scattered, unfocused situation becomes a centered, 
focused situation:
Drawings in which the feelings are diffuse and unclear are 

feelings (Figures 5.3, 5.4, 5.19, 5.23).

3.  An introverted attitude is complemented by an extraverted 
attitude:

outward to feelings for friends and family (Figures 5.4, 5.5, 
5.10). 

4.  An extraverted attitude is complemented by an introverted 
attitude: 
An outer-directed scene is followed by a quiet scene of the 
inner life (Figures 5.7, 5.13, 5.16). A death mask that stares 
lifelessly to the outer world transforms to a mandala-like 
depiction of the mind (Figure 5.20). 

love and well-being: 
Pictures of loneliness, alienation, and depression transform 
into pictures about home, happiness, joy, and love (Figures 
5.12, 5.15, 5.18, 5.21).

6. A disengaged attitude transforms to an engaged attitude: 
In the morning the student is disengaged and shows resistance, 
but in the afternoon is completely absorbed in the creative 
process (Figure 5.23).
 

 
A drawing that poses a question or problem is answered by a 
drawing that provides a possible solution (Figure 5.2).
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that poses a serious question (Figures 5.26, 5.27).

9. The persona (the face presented to the outside world) 
changes to the authentic  personality:

described it as a land of happiness without sorrow and pain. 
Her second drawing was titled “Two Sides.” On the back she 
wrote that people only see her funny side, but that she really 
has two sides. On the feedback form she wrote that in the 
second drawing, “I learned to be myself.” The morning drawing 
showed the face that she presented to the world, while the 
afternoon drawing provided a window to the true Self.

 
The battle between the forces of evil and good is a favourite 

morning become focused and harmonized in the afternoon. 

11. Blocked energies change to strongly opposed energies:  

opposing energies (Figure 5.11).

of hope and peace: 
A war-torn homeland leads to a vision of the homeland at 
peace (Figure 5.22). A vision of a rainbow coalition of people 
brought together in harmony leads to a vision of the magical 
world of the imagination (Figure 5.25).

The facilitators help the children to see these transformations, 
some of which are powerful, while others are more subdued. 
If they see symptoms of severe disturbance (for example, both 
drawing are extremely violent), they refer the drawings to the 
teacher. In almost every case they can point to some change. 
Because the children experience their drawings as expressions 
of themselves, when they see some change, they sense that 
they themselves have changed. Coming in touch with the 
whole personality releases deep-lying energies that leave the 
students feeling empowered, exhilarated, and with a sense of 
well-being. They have had a taste of how the inner-directed 
creative process can further the experience of the Self.

Recommendations

9 The creative process should be taught as an integral cycle 
in order to experience transformation of the individual and 
change in the community. Opportunities for inner-directed 
creativity should be provided in each strand of the arts 
curriculum in all elementary grades.

10 Interpretation of artwork is an integral part of the creative 
process and should be conducted in an atmosphere of 
enquiry, receptivity, trust and mutual respect.

11 In subject areas other than the arts, creative projects should 
include a component that is non-directed and open-ended. 
Combining inner- with outer-directed creativity provides 
scope for individual problem-solving. 

 

athletes and warriors have known for countless generations, 
namely, that with focused attention, strong intention and 
sustained practice the mind and body merge into a seamless 
entity of the intended action and the action itself. Attention, 
intention, and sustained practice are crucial factors in 
development of mind and body. Athletes, musicians, and 
dancers train by imagining the routines that they are about to 
perform; physicians and psychotherapists prescribe meditative 
practices to promote healing; and organizations in businesses 
and government conduct brainstorming sessions to come up 
with “vision statements.” Evidence that sustained exercise of the 
imagination is a powerful agent for developing the mind and the 
brain supports the use of visioning in education, but teachers 

for activating the imagination can markedly change the student’s 
self-image, attitude and behaviour. He describes how visioning 
exercises can be designed around curriculum content and how 
they assure students “of their inner knowledge and their ability to 

In the Revised Ontario Arts Curriculum (ROAC
is listed as one of a number of teaching strategies and described 
as “a process of making an object, an event, or a situation visible 
in one’s imagination by mentally constructing or recalling an 

on [students’] own prior experience and extend their thinking 
creatively” prior to creating an artwork. However, the ROAC 
provides no guidelines on how to lead a visualizing exercise, 
and teachers who come to the ECID indicate that such exercises 
lie outside their area of expertise. Several teachers have asked 

 

what is seen in outer reality; (2) The ability to discern and 
thus to foresee; (3) Something that one imagines, or envisions; 
and (4) The spiritual and mystical experience of prophets and 
visionaries. (Oxford English Dictionary

that starts with a familiar image may produce images that are 
strange and unfamiliar. Aptitude and talent for visioning varies 
according to personality type, thus exercises must be given 

and should be timed to avoid interruptions by school bells 
and announcements. The imagination produces images and 
feelings that are personal and meaningful, thus they should be 
recorded and processed. Crayons or pastels and paper should 
be on hand to document the images and feelings. After the 
children have drawn and written about what they imagined, 
they can share in “think-pairs.” 

During interviews with teachers after the ECID, we ask how 
they have adapted visioning exercises for their classrooms. 
The exercises they described have been excerpted from the 
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1. Community Circle.
Community Circle helps children be focused and centred in 

recess or lunch will do likewise for the afternoon. 

2. General Application. Teachers who have been to the ECID 

that they help children absorb lesson materials, integrate 
them into their personal schemas, and scaffold remembered 
and future experiences. They note that young children need 
a lot of practice in listening and viewing, as they tend to 
respond to stimuli immediately and to forget what they have 

their own minds and keeps them there for a while. By not 
sharing right away, children focus on their personal thoughts 
and feelings, integrate facts and concepts, and come to their 
own conclusions independently. In this way visioning helps 
children to develop self-regulation, independent inferencing, 
meta-cognition, and higher order thinking processes.

3. Language Arts. 
a. The students choose one of their drawings from the ECID 

gives a visioning exercise and asks them to write a story that 
describes what happened before, during and after the scene 
in the picture. The students share and discuss their stories in 
“think-pairs.”
b. The students choose a drawing from the pile without 
knowing who made it. The teacher gives a visioning exercise 
and asks them to write a story that describes what happened 

out whose drawings they used and share in pairs with those 
classmates.

4. A follow-up drawing or painting. The teacher displays 
the reproduction of a painting by a master painter, gives 
the visioning exercise, and the students make an original 
watercolour. The interpretation process begins in “think- 
pairs” to discuss how two responses differ. The whole class 
then discusses how a single artwork gives rise to many 
different responses. This develops understanding of multiple 
interpretations and points of view. 

5. Illustrations for a story. The students close their eyes while 
the teacher reads a passage from a story. She asks them to 
imagine illustrations for the story and then to draw what they 
imagined. She then shows the illustrations published in the 
book and leads a discussion on how what they imagined 

shows the movie that was based on the book. She then leads 
a discussion on how what they imagined differed from both 
the movie and the illustrations in the book.

6. Mental rehearsals. The teacher gives a visioning exercise 
to prepare for upcoming trips, events, science experiments, 
and so on. With the children’s eyes closed she describes in 
detail what is going to happen, what they will be doing, her 
expectations of their behaviour, and what to do if they need 

help or something goes wrong. The teacher said that the 
children get more out of the event when they are prepared in 
this way and know what to expect. 

7. Drawing to music. Students make two spontaneous, gestural 
drawings with oil pastels while listening to two different 
pieces of music. The teacher gives a visioning exercise while 
they look at their drawings. The students then combine the 
two types of gestures into a watercolour painting.

8. Media Literacy. The teacher gives a visioning exercise  
while the children look at reproductions of various types of 
advertisements, etc. in order to explore their personal reponses.

9. History. The teacher gives a visioning exercise while 
reading about an historical event. The students imagine role 

of the event. They write out a dramatization of the event and 
illustrate it with drawings.

10. Math and Science. The teacher gives a visioning exercise 
on a problem in Math or Science by asking children to identify 
with symbols, numbers, and processes. The students may be 
asked to focus on and visualize diagrams, charts, etc. 

In centuries past schooling strengthened the brain functions of 
children by means of memorization, attention to handwriting, 
elocution, general knowledge of factual information, and 
vigorous sports. These activities strengthened auditory 

on vocal production stimulated the whole neural apparatus 
(Doidge, 2007, p. 42). Traditional, authoritarian schooling 

for brain development have not been replaced. Neuroscience 
has established that young children respond quickly to brain 

synapses than the adult brain (ibid.). Daniel Siegel states that 

of their minds and that the mind matters. Siegel adds that 
knowledge of one’s state of mind and the meaning of the 
material has positive effects on learning, and that the ability 
to put words to feelings increases resiliency and the capacity 

worlds is a basic part of our skill set and knowledge base 
that promotes well-being and a meaningful life.” Siegel states 
that attentional processes, emotional regulation, and the 

trainable skills. “Mindful learning,” he concludes “activates 
the self of the learner, likely interlacing the new material in 
a much wider scaffold of neural connectivity than absolute 
knowledge” (Siegel, 2007, p. 97, 272-276).

The statements that the children make about the mind, the 
imagination, creativity, identity, and community, and the 
teachers’ statements about the effects of the program on 



55

program that also achieves mindful learning. To close this 
section I would like to recall the drawing of an eighth grade 
boy, which he titled, “Complexity & Depth of THE MIND,” and 
said it was about the endless intelligences and possibilities of 

In my mind I wonder what’s there, 
Miracles, dreams, all about me. 

In my mind I wonder what’s there. 

In my mind I wonder what’s there, 
All my own for me to hold, 
My mind a beautiful thing. 
In my mind I wonder what’s there.

Recommendations

12

learning enhances the ability to absorb and integrate images, 
feelings, and concepts, and helps children to formulate 
independent responses to questions and problems.

13
of the creative process. 

14
and learning should be made generally available to all 

exercises should be uploaded to a resource website. 
Teachers should be invited to post blogs on how they apply 

6.6  The Revised Ontario Arts Curriculum
 Grades 1 to 8 

By claiming a central role for the arts in elementary schooling 
and by mandating the teaching of the creative and critical/
analytic processes, the Revised Ontario Arts Curriculum (ROAC) 
breaks new ground. It states that the arts enable students to 
explore, express, and understand themselves, as well as to 
interpret the world around them; that participation in the arts 
involves intense engagement, development of motivation 

of thinking and knowing; that the arts nourish and stimulate 
the imagination and develop the ability to think creatively 
and critically; and that the arts nurture intellectual, emotional, 
and social development, and provide students with tools, 
techniques and skills to gain insights into the world around 
them and to represent their understandings in various ways. To 
achieve these goals, the ROAC prescribes a greatly expanded 
set of expectations organized around three main topics: (1) 

Analyzing; and (3) Exploring Forms and Cultural Contexts. The 
ROAC thus strikes a sensitive balance between the reason and 
the imagination, between the experiential and the intellectual, 
and between the individual and the social. 

Ten teachers who have been to the ECID were interviewed 
in the spring of 2010 on the ROAC. Two had not seen the 
document, while the others said that they had looked at it 
but had received no guidance on implementation. They were 
aware that staff members at their school had attended Ministry 
workshops on the ROAC, but they had not been contacted, so 

categories of expectations and thinks that the ROAC is reader-
friendly. Those who looked through the document said they 

they were comfortable teaching. A grade 1 teacher who lacks 
dance background said that no one in her school is available 
to coach Dance, so she omits Dance from her timetable. The 
expectations of some strands far exceed the competence of 
some teachers. A grade 2 teacher said she would need a music 
degree to meet the Music requirements, as they are far beyond 
her skills and knowledge. The majority of teachers said that 
they have not yet changed what they teach, how they teach, or 
how much time they give to the arts based on the ROAC.

Asked how they would deal with the new expectations on the 
creative process, there was a tendency to equate creativity 
with simple productivity. A grade 1 teacher said that much 
discussion takes place in class around work samples, the 
rubrics used, and what can be done to improve work to the 
next level. She tied creativity to oral language, linking visual 
art with language by means of in-class discussions. Students, 
she said, compare their work to exemplars of other students’ 
work, then discuss how to improve their work, and how 
they would grade their work. A grade 2 teacher said that the 
criteria for creativity could be met as separate expectations 

The only one to address the question directly was a grade 4 
teacher who said that creativity has to be deliberately and 
consciously taught and reinforced through consistent effort 
and cross-curricular integration. 

On evaluating creativity as part of the student’s performance 
on report cards, a grade 1 teacher said that she has made 
use of the ROAC

according to the level of achievement. However, a grade 2 

it was possible to assess creativity on the report card. She 
thought of marks as a clear-cut matter of judging the ability 
of the child to do or not do something. A grade 6 teacher 
said that the criteria for creativity are reportable if integrated 

creativity in art itself. A grade 7 teacher with background in 
drama said that the criteria on creativity are reportable, but are 
limited by the space on the report card. He said that the four 
lines allotted to Drama do not allow for comments on all the 
benchmarks required to assess a student’s skills. The teachers 
interviewed who had been to the ECID several times were 
motivated to teach and evaluate creativity and to integrate 

of their creativity did not think it was possible to evaluate the 
creative process in art as such. 
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This small sample of responses points out some of the obstacles 
to implementing the ROAC. The arts have been marginalized 
in Ontario schools for so long that they are vestiges of what 
they once were. One indication is that some teachers do not 
bother to obtain the ROAC, and those who do have a copy feel 
hard-pressed to meet its greatly increased demands. Since few 
teachers have the background and experience needed to meet 
the new expectations, they have little ability or motivation to 

timetables. They perceive it as a zero-sum situation, where the 
pressure to raise test scores in literacy and numeracy means 
less time for other subjects, especially the arts. Those teachers 

learning observe the transformation: they have more pleasure 
and satisfaction from teaching, and the children have more 
attention and motivation for learning. 
  
The ROAC is a brilliant achievement of many gifted and 
experienced teachers, but if the full value of that substantial 
investment is to be realized, there must be an equally 
sustained, well staffed and adequately funded program for 
implementation. The program should include: (1) Workshops 
and web-based mentoring that illustrate methods for 

the creative and critical/analytic processes; (2) Discipline-
based workshops and web-based mentoring programs on the 

including approaches to assessment of both non-directed 
and directed creativity; (3) Workshops and web-based 
mentoring for teachers and principals on integrating the arts 
across the curriculum. (4) Documentation and assessment 
of the implementation program. A multi-year program of in-
service workshops and web-based mentoring would build 
the capacity for implementing the new Arts Curriculum and 
would have the potential to transform elementary education 
in Ontario.

 

Recommendations

15 The Revised Ontario Arts Curriculum states that the arts should 
play a central role in elementary education and mandates 
the teaching of the creative process. Since teachers need to 
experience the creative process in order to appreciate its 
effects on the mind, imagination, and body and its power for 
change and transformation, the ROAC requires a sustained, 
widespread, and well-funded program of implementation. 
The program should include: (1) Workshops and on-line 

the creative imagination, and the creative process; (2) 
Discipline-based workshops and on-line webinars on the 

(3) Workshops and on-line mentoring on integrating the arts 
across the curriculum. A multi-year program of in-service 
workshops and on-line mentoring will build the needed 
capacity for implementing the ROAC. 

16 Research and Development: The implementation program 
should be accompanied by a program of documentation, 
research and development. Each component of the 
implementation program should be documented for 
effectiveness and outcomes: (1) Teacher feedback on the 
effectiveness of workshops and on-line mentoring programs; 
(2) Post-program interviews with teachers to document how 

their classrooms; (3) Student responses; (4) Compilation 
of applications of creative and critical/analytic processes 
in the arts in on-line teachers’ handbook; (5) Longitudinal 
studies that track cohorts of student with respect to the 

the creative process in the arts on aesthetic awareness, self-

studies of schools that adopt the arts as a core component of 
elementary education, with special attention to the effects 
on EQAO scores, attitudes to the arts, and development of 
communities of difference. 
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7.0 Recommendations
Educating the Imagination

1  Educating the creative imagination should be reinstated 
as a priority across the curriculum until a balance is 
obtained with educating the reason. Both the reason and 
the imagination are necessary if children are to achieve 
their full potential as individuals and citizens. 

2  The arts are the primary subject area for educating the 
creative imagination, as they encourage maximum 
creativity, experimentation, problem-solving, and 
expression of individual thoughts, feelings, and cultural 
values. Learners of all cognitive and physical abilities can 
have success in the arts, thus enhancing feelings of well-
being and motivation for learning. 

3 The creative imagination strengthens mental and cognitive 

and metaphorical thought, and promotes empathy and 
reciprocity with others. Educating the creative imagination 
thus enhances identity formation and inclusivity. 

4 Teachers (pre-service and in-service) should receive 
mentoring programs on educating the imagination through 

across the curriculum. 

Rhetorics of Creativity

5  The innate creativity of children provides the basis on 
which to scaffold the experience, appreciation, and 
understanding of the creativity of great masters. The 
major cultural institutions should do more to promote the 
creativity of children and thereby enhance their knowledge 
of the great masters of dance, drama, music and visual 
art. 

6 There should be a combination of free play with directed 
play from early childhood through elementary school in 
order to maximize creativity.

7 The benign aura of creativity supports the notion that the 
arts are hobbies and entertainment but not essential to 
education. The robust idea of creativity as agent of personal 
growth, social change, and economic prosperity supports 
the inclusion of the arts in the core curriculum. 

8 The creative process should be introduced by means 

technologies. When children have learned the creative 
process, then technologies of all kinds can enhance the 
creativity of individuals and groups. 

The Creative Process

9 The creative process should be taught as an integral cycle 
in order to experience transformation of the individual and 
change in the community. Opportunities for inner-directed 
creativity should be provided in each strand of the arts 
curriculum in all elementary grades.

10 Interpretation of artwork is an integral part of the creative 
process and should be conducted in an atmosphere of 
enquiry, receptivity, trust and mutual respect.

11 In subject areas other than the arts, creative projects should 
include a component that is non-directed and open-ended. 
Combining inner- with outer-directed creativity provides 
scope for individual problem-solving. 

12

learning enhances the ability to absorb and integrate images, 
feelings, and concepts, and helps children to formulate 
independent responses to questions and problems. 

13
stage of the creative process. 

14
and learning should be made generally available to all 

exercises should be uploaded to a resource website. 
Teachers should be invited to post blogs on how they apply 

The Revised Ontario Arts Curriculum

15 The Revised Ontario Arts Curriculum states that the arts should 
play a central role in elementary education and mandates 
the teaching of the creative process. Since teachers need to 
experience the creative process in order to appreciate its 
effects on the mind, imagination, and body and its power for 
change and transformation, the ROAC requires a sustained, 
widespread, and well-funded program of implementation. 
The program should include: (1) Workshops and on-line 

the creative imagination, and the creative process; (2) 
Discipline-based workshops and on-line webinars on the 

(3) Workshops and on-line mentoring on integrating the arts 
across the curriculum. A multi-year program of in-service 
workshops and on-line mentoring will build the needed 
capacity for implementing the ROAC. 

16 Research and Development: The implementation program 
should be accompanied by a program of documentation, 
research and development on implementing the ROAC. 
Each component of the implementation program should 
be documented for effectiveness and outcomes: (1) 
Teacher feedback on the effectiveness of workshops and 
on-line mentoring programs; (2) Post-program interviews 
with teachers to document how they apply concepts 

(3) Student responses; (4) Compilation of applications of 
creative and critical/analytic processes in the arts in on-
line teachers’ handbook; (5) Longitudinal studies that track 

learning, the creative imagination, and the creative process 
in the arts on aesthetic awareness, self-understanding, 

of schools that adopt the arts as a core component of 
elementary education, with special attention to the effects 
on EQAO scores, attitudes to the arts, and development of 
communities of difference. 
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Recommendations

L’éducation de l’imagination 

1   L’éducation de l’imagination devrait être rétablie comme priorité 
dans le curriculum d’enseignement jusqu’à ce qu’elle soit en 
équilibre avec l’éducation de la raison. Raison et imagination 
sont nécessaires pour que les enfants réalisent complètement leur 
potentiel en tant qu’individus et citoyens.

2  Les arts constituent la matière première dans l’éducation de 
l’imagination car ils encouragent un maximum de créativité, 
l’expérimentation et la résolution de problèmes, et, ils stimulent 
l’expression de pensées et sentiments individuels et de valeurs 
culturelles. Les élèves de toute capacité intellectuelle et physique 

bien-être et leur motivation d’apprendre.
3  L’imagination créatrice renforce les fonctions mentales et 

la capacité de raisonner par inférence ou métaphores, et, elle 
promeut l’empathie et la réciprocité avec les autres. Eduquer 
l’imagination créatrice favorise la formation de l’identité et 
l’inclusion.

4  Les enseignants (avant qu’ils entrent en fonction et pendant 
leur emploi) devraient être soutenus par des programmes de 
mentorat en matière d’éducation de l’imagination par les arts, 
et, ils devraient recevoir des lignes directives sur l’utilisation de 

Les rhétoriques de la créativité

5   La créativité innée des enfants est la base sur laquelle s’échafaude 
l’expérience, l’appréciation et la compréhension de la créativité 
des grands maîtres. Les grandes institutions culturelles devraient 
s’engager plus dans la promotion de la créativité chez les enfants 

du théâtre, de la musique et des arts visuels.
6   Il devrait y avoir une combinaison de jeux libres et de jeux 

7   La créativité et les arts sont souvent envisagés avec la légèreté 
caractéristique d’un hobby ou d’un moyen de distraction. 
Lorsque l’on admet que la créativité est en réalité un concept 
bien plus robuste, elle se révèle comme agent de développement 
personnel, de changement social, de prospérité économique et il 
devient évident que les arts doivent être inclus dans le curriculum 
de base.

Le processus créateur

8    Le processus créateur devrait être introduit au moyen d’exercises 

technologies et d’autres de toute sorte peuvent être importées plus 
tard, lorsque les enfants se seront familiarisés avec le processus 

créativité individuelle ou de la créativité de groupe.
9   Le processus créateur devrait être enseigné en respectant l’intégrité 

de son cycle, c’est-à-dire en permettant la transformation des 
individus et un changement dans la communauté. Des occasions 
de laisser leur vie intérieure diriger leur créativité devraient être 
données à tous les enfants du cycle primaire et dans toutes les 
branches du curriculum en éducation artistique.

10  L’interprétation des oeuvres d’art des enfants fait partie intégrante 
du processus créateur et devrait être conduite dans une atmosphère 

11  Dans les branches qui sont autres que les arts, les projets de 
nature créative devraient inclure des éléments qui sont non-
dirigés et sans but précis. Il s’agit là d’aider les enfants à combiner 

leur créativité dirigée de l’intérieur avec la créativité dirigée 
par l’extérieur et d’ainsi améliorer leur capacité individuelle à 
résoudre des problèmes.

12 Les exercices de visualisation aident l’esprit à se concentrer et 
préparent le corps à participer à tout apprentissage. L’apprentissage 

images, émotions et concepts, et, il aide les enfants à formuler 
des réponses personnelles aux questions et problèmes posés.

13 Les exercices de visualisation sont essentiels dans la préparation 
au processus créateur.

14 Tous les enseignants devraient avoir accès à des ateliers et à 
des séminaires sur internet traitant de l’enseignement et de 

sur un site de ressources sur internet. Les enseignants devraient 
aussi être invités à poster des blogs décrivant leur application de 

La Révision du Curriculum de l’Ontario en éducation artistique

15 La Révision du Curriculum de l’Ontario en éducation artistique 

primaire et il mandate les enseignants à enseigner le processus 
créateur. Puisque les enseignants ont besoin de vivre l’expérience 

sur l’esprit, l’imagination et le corps et d’en sentir le pouvoir de 

d’un large programme de mise en application avec suivi. Ce 
programme devrait inclure: (1) Des ateliers et du mentorat sur 
internet qui illustrent ce qu’est l’enseignement par apprentissage 

ateliers spécialisés et des séminaires sur internet expliquant les 
nouvelles attentes en danse, théâtre, musique et arts visuels; 
(3) Des ateliers et du mentorat sur internet montrant comment 
intégrer les arts dans tout le curriculum. Seul un programme 

aux enseignants déjà en service pourra constituer la base de 
connaissance nécessaire à la mise en application de la Révision 
du Curriculum de l’Ontario en éducation artistique.

16 Recherche et développement: La mise en application du 
programme devrait être accompagnée d’un programme de 
documentation et de recherche et développement sur la mise 

composante du programme de mise en application devraient être 

des ateliers et du mentorat sur internet; (2) Des interviews post-

ont appliqués les concepts et méthodes d’enseignement par 

élèves; (4) Compilation, dans le manuel internet pour enseignants, 
de leurs utilisations de processus créateurs et critiques/analytiques 
dans les arts; (5) Des études longitudinales qui suivent certaines 

les effets de l’éducation de leur imagination créatrice et les effets 
de leurs processus créateurs sur leur sensibilité aesthétique, sur 
leur compréhension de soi et leur motivation en classe; (6) Des 

élément central dans l’éducation primaire, avec une attention 
particulière pour les effets du nouveau système sur les résultats 
aux tests de l’OQRE, sur l’attitude des enfants envers les arts 
et sur leur aptitude à former des communautés basées sur la 
différence.
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9.0 APPENDICES

APPENDIX A
Teacher Questionnaire

 
FEEDBACK FORM 2009-2010

TEACHER_______           TEACHING ASSISTANT______ 

NAME___________________________________________GRADE________DATE________
SCHOOL____________________________________________________________________

1. Approximately how many minutes do you spend per cycle on art/creative activities?  Dance_____Drama_____Music_____

2. Based on the effects of the ECID program, would you like to spend more time on art/creative activities? If so, how would you do it? 
__________________________________________________________________________________________________________________
________________________________________________________________________________________________________________

3. Which statement best describes your feeling about teaching art/creativity? Please circle one.

A I would like to spend more time, but lack the necessary knowledge/skills.

B I have the necessary knowledge/skills, but do not have enough time, given other curriculum demands.

C I have the necessary knowledge/skills and spend enough time teaching art/creativity.

4. In which of the following areas do you see a positive change in your students as a result of this program?  
Please circle those that apply and comment: 

A Experience of the creative process 
____________________________________________________________________
B Use of the imagination
____________________________________________________________________

____________________________________________________________________
D Ability to focus and pay attention
____________________________________________________________________
E Presentation and communication skills 
____________________________________________________________________
F Increase in empathy 
____________________________________________________________________

__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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6. Please make comments or suggestions for improving the elements of the program: 

A  Facilitators __________________________________________________

B Facility _____________________________________________________

C Warm-up activities ____________________________________________

D Focusing exercise ____________________________________________

E Picture-making activity ________________________________________

F Group discussions ____________________________________________

G Staff show and tell ____________________________________________

H Art materials used ____________________________________________

I Cost _____________________________________________________

J Other comments?
________________________________________________________________
________________________________________________________________
________________________________________________________________

7. Do you have background in the arts? No ___  Yes ___

High school_____ College _____  University______  AQ courses______  Other ____
(please specify)________________________________________________________
____________________________________________________________________
____________________________________________________________________

8. Are you interested in an ECID workshop for teachers?  No____ Yes ___  Maybe___

Please provide contact information:

tel____________________________ email____________________________

The Milkweed Collective
Austin Clarkson, Director  tel. 416 231 5060,  clarkson@yorku.ca

Patricia McPhail, Assistant Director, tel. 416 255 9388, lpmcphail@sympatico.ca
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APPENDIX B
Student Questionnaire

FEEDBACK FORM FOR STUDENTS 

Name________________________________________________ Date_______________________________

School___________________________________Teacher_________________________________________

1. What was special picture? __________________________________________________
_________________________________________________________________________________________

2. What was special about your second picture? _______________________________________________
_________________________________________________________________________________________

3. What do you like about the program? ______________________________________________________
_________________________________________________________________________________________

4. What do you not like about the program?___________________________________________________
_________________________________________________________________________________________

5. What did you learn about your imagination? ________________________________________________
_________________________________________________________________________________________

6. What did you learn about art? _____________________________________________________________
__________________________________________________________________________________________

7. What did you learn about yourself? _________________________________________________________
__________________________________________________________________________________________

8. What did you learn about other students in your class? ________________________________________
__________________________________________________________________________________________

9. This workshop makes me feel 
☐	 ☐	 ☐	 
☐	 ☐	 ☐	 
☐	 ☐	 ☐	 
☐	 ☐	 ☐	 

Add your own words: _____________________________________________________________
10. Would you like to do more arts and crafts?  Yes ☐	 No ☐
If yes, please check which ones: ☐	 Drawing/Painting  ☐	 Photography ☐	 Dance ☐	 Music ☐	 
☐	 ☐	 Other (pottery, weaving, etc.) ___________________________

The Artist-Teachers of the Milkweed Collective
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APPENDIX C
Responses from Student Questionnaires

B3 and G4 indicate grade 3 boy and grade 4 girl, respectively.
(Wittmann, 2009, 2010)

Question 5: What did you  
learn about your imagination?

5a  I have an imagination. 44% 
Even if you don’t think it’s magic you can always  
magically have it. G2/3
My imagination has a lot of colours in it. G3
You always have it. B2/3
It’s fun to imagine things. B2/3
My imagination is bigger than I thought. G4
It takes me to a different world. B4
It’s a big place. B4
Imagination is a part of us. G5/6
It could be very wild. B5
My imagination has no limits. B5/6
I have a good one. G7
It is very smart and has a life of its own. B7

5b It helps me draw. 30% 
You can draw anything with your imagination. G3
With my imagination I could create anything. G4
Your imagination is the one that controls the painting. B4/5
My imagination is I could make great pictures. B5
I just like to draw. G5
Drawings are usually made by imagination. G5
Your imagination can take you anywhere! When I drew my 
arm went wild! G5
I can express more emotion in my pictures if I put 
imagination in it. G5/6
I can put my imagination on paper. G7
I think I have a good imagination because I never did 
something like this before. B7
That my imagination can be expressed in many different 
ways including these pictures. B7/8

5c  Generally positive statements. 11%
It will make me do anything I feel like doing. B2/3
I learned prettiness. 88, B3
It has a mind of its own. B4
I can do more than I think I can. B5

5d It makes me feel unique. 5%
Everyone has different imagination. G5
No one else has an imagination like yours and in your 
imagination you are not wrong. G5
No one has a better imagination than you and no one has a 
bad imagination. G5
It is different from others. G5/6
Everyone’s imagination is different. B4/5
That imagination is different with many people. B7
That it can be different from other people. B7
That I can use my imagination to express myself. G7/8

5e No answer (5%) Nothing (4%) 
That mine is barely existent. 367, B7/8

Question 6. What did you learn about art?

6a There is no right and wrong in art. 35% 
There is no wrong to art. B2/3
You don’t have to be happy with your art. G4
I learn about art that it doesn’t have to be perfect. B5/6
I learned that you don’t even have to like what you did. B7

6b Generally positive statements. 30%
I love it. G4
There is abstract art. G4/5
There does not have to have a meaning you can just 
scribble. G5
What happens when you do not think about what you draw 
you just draw. G5
That art is actually about imagination, not being good at 
drawing, painting, etc. G5 
That there is all sorts of art. B5
I learned that many forms of art are in this world. B7

6c Learned skills (blend colours, use imagination). 20%
I learned to scribble. B2/3
In art you learn that you can use imagination. B3
Colours and lines and movement. G4
I learned that when you draw you don’t have to be  
very very neat. G5
I learned to be free with my mind. B5
Lots of new strategies about capturing movement. B7
I learned about texture, creativity and imagination. G7

6d Art is about self-expression. 9%
It can show lots of emotion. B3
I learn to draw a dream. B3
Art shows what or how you feel. B5
Art comes from the heart not only the head. B5/6
Art represents yourself. B5/6
You can make anything your heart/head desires. G5
People get a different thing from the same picture. G5/6
You can do a lot of things with art even put your  
anger on paper. G7
Every form of art is related to emotion. G7
Art is how you describe your feelings through paper  
and paint. G7

6e No answer (4%), Nothing (2%)

Question 7. What did you learn about yourself?

7a  I have an imagination and am creative 
I can be creative with pictures and colours. G3
I am full of creativity. B3
I have a lot of imagination. G3
I have more imagination than I thought I had. B4
I had a great imagination and I was very creative. B4
I’m creative. G4
I had more to my mind than I thought. G4
I can imagine anything and draw it. G4
I could do anything with my imagination and God. G4
I can create lots of things if I use my imagination. G4
I can make any picture I visualize. G5
My imagination is unlimited. B5
I can be creative with just my imagination. G5
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I can be more creative but I just need proper tools. G5
If I imagine I can make beautiful things. B6 1x
I can have more imagination that I never knew before. B6 1x
I have a wonderful imagination. B6 1x
I have a good imagination. B6 1x
I may just be creative and I do have an imagination. G7
I’m more creative than I thought. G8
I can be imaginative. B8
I’m very creative. B8 2x
I learn that I know the dictionary meaning of imagination,  
but I didn’t know exactly what it really means. G8 1x
Imagination is unlimited. G8 1x
I am really creative. G8 2x
When I use my imagination I could do anything. G8 1x
My imagination and art go well together. B8 2x
A lot. I learned I have art. G8 1x
That I have lots of creativity and imagination. B8 2x
I am very capable of imagination. G8 1x
That I have a good imagination G8 1x

7b  I learned to like art and be an artist
I like art. G3
I can be artistic. B3
I am a very good artist. G3
I am a artist every day. G3
I can do any kind of art. B3
I am a great artist because in art there’s no mistakes. G3
I can draw well. B3
I learn about how to study and colour. G3
Now I know how to draw good and my imagination  
is working. G3
How to draw better and colour faster. B3
I had more art in myself than I noticed. G4
I do a better job with pencils but I am good at pastels. G4
If I use my own imagination I can be a good artist. G4
I can be a wonderful artist not by how it looks but what the 
message is. G4
I really like doing abstract art. B4
I am very good at art. B4
I could make anything. B5
I am better at making art and stories than I have ever thought. G6
There is more in life than just people. G6
I can be a great artist with imagination. B6
I can draw more better than I thought I could. B6 1x
You can draw whatever’s in your head and hand. G7
I am more interested in art now. G7
I can actually draw. G8
I can draw. G8 1x
I have hidden talent. B8 1x
I’m artistic. G8 1x

 
7c  Everyone is unique in their own way 

I am unique in my own way. B4
My art is very very crazy. B5
I am very special in my own way. G5
I always have known this but that I am very different than 
others. B6
I have different artistic skills than everyone else. B8 1x
A lot about my personal style and imagination. B8 2x
I am an artist. Everyone is in their own way. B8 1x
We are unique people that have a different perspective. G8 1x

7d  If I try hard, I can make good art  
I could make anything if I tried and used my imagination. G3
Like a artist is to work hard and do your best. G3
If I push myself to my limit I can make something more 
beautiful than I thought. G4
Try your best and be good. G3
I can do it if I try my best. G5
If I try I can draw anything. B5
I can do anything I put my mind to. B5
I can be very good at things if I try hard and imagine. I have 
learned a lot and have improved. B8
I can do better if I try. G8 1x

7e  I can show my feelings in my artwork 
I have warm colours inside. G3
Me and you have different feelings. G4
I can show more through my artwork from feelings. G5
I have a new side of me that I discovered through my art. G5
If you mix myself with your imagination you can make art. B5
You can express your feelings and art is like hidden pictures  
of life. G5
You don’t have to like what you do but you might like it. B5
I can express myself through art in a thousand ways. G6
I am very emotional. B6
The mood I am in changes my artwork. G7
I am somewhat darker on the inside than I appear. B7 1x
I have a dark side to me only 0.01% of me. B8
I have different emotions of various topics depending on  
what I am doing. B8
I draw picture according to my emotion. G8
Well I learned that I can express myself freely through  
the arts. B8 2x
I can express my feelings through art. B8 1x
Although I might try to hide my emotions, I really don’t  
have to. G8 1x
I could draw hearts and express myself to others. G8 1x
My imagination is mostly about how I feel about  
other people. G8 2x
I can express my feelings on paper. G8 1x

 
 if I put my mind to it

To just believe in myself. G3
Everybody appreciates my art work. B3
It’s OK to make mistakes. G3
I can be more and more creative year after year. G3 3x
I learned about myself to have fun. B3
I learned to be calm and happy. B4
I love me. B4

I am a good artist if I think I am. B4
We can do anything. G4
When I put my mind to it I could do it. B4
You could be whatever you want to be. G4
I can draw better than before with practice. G4
If I believe in myself I can do it. G4
I am not that bad for what I can do what I can. G4
I always try my best no matter what. G4
I am not boring. B4
I’m not perfect. G5

I’m a really fun person when it comes to art. G5
I’m the awesomest. B6
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I can believe in myself. B6
I am creative and I just have to believe in myself. G6

I never knew I had the ability to make whatever I did. G7
I am more good at art than I expected. B7 1x
In my own way I’m a great artist. G7
I can do anything just being myself. G7
I can think quite deeply. B8
When I express myself through art I feel more relaxed. G8
I am calm, and my imagination goes everywhere when it 
comes for art. G8 1x
I’m a good storyteller. G8 2x
I’ve always thought I was bad at art but I’ve found my  
niche in art. G8
I should always think positive and not put my own  
work down. B8
It’s not so scary to talk with a group, and I also learn to be 

I am pretty creative when I work by myself. B8 2x
I have potential to reach as far as I could. G8 2x

Question 8. What did you learn  
about other students in your class?

8a They can draw too. 42%
They are good artists too. B2/3
They did creative things. G5
That they are creative and what they think of when they draw. G5
That they can draw just as good as me. B5

8b We are all unique. 19%
I learned that everyone can have their own imagination. G3
They all have different pictures. B3
They have different imagination and no one is the same. G4
Everyone has different feelings. B4/5
Everyone is different in every way. B7
I learned that other people can see the same picture as 
something completely different. G7/8

8c General positive statement about others. 11%
It is fun working together. B2/3
They love art. B4
They will listen to each other. G4
People are surprising. G4/5
I learned that they are friendly on their inside. G5

8d They have imagination too. 10% 
I learned that they have many imaginations. B5
I learned what people like to look out for art. B5/6
I learned that other students in my class have a wild 
imagination just like me. G5
They are more profound than I thought. G7
There are a lot of students that I didn’t know had such a big 
imagination. G7
What they like about art. B7

8e No answer or didn’t understand question. 7%
8f I don’t know. 2%
8g Negative statement. 1%

I learned that some people in my class aren’t good  
at drawing pictures. G5
Some need to get their imagination on. B7  

Question 9. This workshop makes me feel . . .  
Add your own words.

9a. Grade 3 
Really excited. G3 1x
More creative. G3 1x
Nice, beautiful, lovely. G3 2x
This place makes me more creative. G3 2x
Inspired, enjoyed. G3 2x
Interesting. B3 2x
Excited. B3 2x
More imaginable. B3 2x
GREAT!!!! B3 2x

9b. Grade 4
To express myself. G4 1x
Surprised. G4 1x
I love here!! B4 1x
This trip was awesome!! B4 1x
I felt like a creatisore [sic]. B4 1x
It makes me feel unique. B4 1x

9c. Grade 5
Amazing. G5 2x
More energetic. B5 1x
More excited. B5 1x
Cool. B5 2x

9d. Grade 6
More happy to draw. G6 1x
Exciting. B6 1x
Helpful, joyfull, etc. B6 1x
I really enjoyed mine and my classmates imagination. B6 1x
I feel energetic. G6 2x
I want to come here again. B6 2x
This art makes me happy. B6 2x
Good. B6 2x

9e. Grade 7

Excited. G7 1x
Proud. I’m not often complimented in art. G7 1x
More proud in my work. B7 1x
I love this program. G7 2x
More exploring. G7 2x
More fun. G7 2x
More artistic. B7 2x

9f. Grade 8
Interested/ want to do the activities/ excited. G8 1x
Excited, interested. G8 1x
I really did enjoy myself!!! G8 1x
More calm. G8 1x
At times it was a bit bored. G8 1x
Awesome. G8 1x
And thoughtful. G8 1x

It makes me feel relaxed. B8 1x
More eager to learn art. G8 2x
I feel the same way. G8 2x
Love it. G8 2x

It was a fun, peaceful experience. B8 2x
I actually found my talent!! B8 2x
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APPENDIX D

Questionnaires of Selected Students
2009-2010 

Spelling and grammar are somewhat normalized.

4.1 Boy 1, Grade 3.
 Q1  That I tried my best. 
 Q2  That I thought about it and then tried it after  
  to see if it was going to turn out good.
 Q3 That I got to draw.
 Q4 That if you mess up you still have to draw that  
  picture.
 Q5 That you can do anything with it.
 Q6 That if you mess up on a picture you can  
  make something else with it.
 Q7 That I can be anything if I put my mind to it.
 Q8 That they can all draw if they put their mind to it.

5.1 Girl 1, Grade 4. First time.
 Q1 It was abstract.

 Q3 Making pictures and doing group talk.
 Q4 Nothing.
 Q5 It comes with me everywhere. 
 Q6 It is imagination.
 Q7 I’m good at art.
 Q8 They are good at art

5.2 Girl 2, Grade 8. First time. 
 Q1 Because I didn’t know what I was going to do  
  after, so I use my imagination more.
 Q2 Because after seeing everyone picture, I have  
  a better idea of how created I could be.
 Q3 Because it make you used your imagination,  
  which I don’t get to do in school every day.
 Q4 There is nothing that I didn’t like about the  
  program. (Maybe the lunch space could be bigger.)
 Q5 Is that I could use my imagination everyday,  
  before I didn’t really know the real meaning.
 Q6 There were some AMAZING art work, it just  
  made my think; will I ever be able to use my  
  imagination like the artist did.
 Q7 I learn that I know the dictionary meaning of  
  imagination, but I didn’t know exactly how it  
  feel and what it really means.
 Q8 Other students have different  point of view of  
  what they thought about the different painting.
 Q9 I really did enjoy myself!!!
 
5.7 Girl 5, Grade 3. Second time to the ECID.
 Q1 It had a lot of feeling in it about me.
 Q2 It had spring in it which [is] my birthday.
 Q3 That you get to make pictures and you get to  
  eat cookies and freezies.

 Q6 That you are good at anything.
 Q7 That it is okay to make mistakes.
 Q8 That it is okay however you draw.
 Q9 Nice, beautiful, lovely

5.8 Boy 4, Grade 4. First time.
 Q1 That I got to draw what I wanted to draw.
 Q2 That I did better on the second one.
 Q3 That I learned new things.

 Q5 That your imagination is a key to another world
 Q6 That art is not about how good you do, it’s  
  about how good you feel.
 Q7 That I am very good at art.
 Q8 That the other students are very good at art too.
 Q9 This trip was awesome!!
 
5.9 Boy 5, Grade 5. First time.
 Q1 It had lots of things going on.
 Q2 It had shapes that felt like they were moving.
 Q3 It is really fun.
 Q4 Nothing.
 Q5 My imagination is really big and it can never  
  be gone.
 Q6 I learned many techniques of art.
 Q7 That I can also be an artist.
 Q8 That other students are artistic too.
    
5.10 Girl 6, Grade 5. First time.
 Q1 It represented a lot of feelings and expression.
 Q2 It represented more of my history and how I feel.
 Q3 That we didn’t need to [do] anything exact,  
  we did what we wanted to do.
 Q4 Nothing. I loved it.
 Q5 That you can use imagination everywhere.
 Q6 That art can be anything.
 Q7 That I can show more through my artwork  
  from feeling.
 Q8 That every art has a different story.
 Q9 I love this workshop and I would like to  
  come again.
 
5.11 Boy 6, Grade 6. First time.
 Q1 Because it is like you’re trapped in an illusion.
 Q2 Because it was two worlds colliding and  
  mixing colours together.
 Q3 That you can let your imagination run free  
  and wild.
 Q4 Nothing.
 Q5 That it’s never the same and your imagination  
  can be powerful.
 Q6 That art is good no matter how messy and  
  bad it is.
 Q7 That I can have more imagination that I never  
  knew before.
 Q8 That they are good drawers too.
 
5.12 Boy 7, Grade 6. Second time.
 Q1 It looked good and the bull was scared.
 Q2 It looked good and it shows that the little bull  
  got away.
 Q3 That we can do artwork.
 Q4 Nothing.
 Q5 That with my imagination I can make  
  anything.
 Q6 That art is your imagination.
 Q7 That I can make great artwork.
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 Q8 That everyone make good artwork.
 Q9 This are makes me happy.
 
5.13 Girl 7, Grade 6. First time.
 Q1 The tower.
 Q2 The water and the bubbles.
 Q3 The art on the wall are wonderful.
 Q4 [no comment]
 Q5 Use your mind to make art.
 Q6 You can act out art.
 Q7 I have good ideas.
 Q8 They have respect and don’t laugh at your art.
 
5.14 Boy 8, Grade 6. Second time.
 Q1 Because I used a lot of bright colours in it.
  And when you are seeing it, it looks like you  
  are moving.
 Q2 It was quiet and when you are looking at it  
  you feel sleepy.
 Q3 We get to draw pictures and we got to draw  
  a second picture too.
 Q4 NOTHING!
 Q5 We reach for our hand and take imagination  
  and plunk it to your head.
 Q6 There is no mistakes.
 Q7 I am creative.
 Q8 They drawed really good.
 
5.15 Girl 8, Grade 6. [First time.]
 Q1 It shows a gloomy day, and how the world’s  
  ending.
 Q2 It shows my emotions: happy, peaceful, and  
  joyful. It also shows a beautiful world.
 Q3 How they teach you how art [is] mainly  
  about how you’re feeling inside.
 Q4 Well, I wish that there were more tools for  
  the pictures.
 Q5 That imagination plays a big role in   
  everybody’s life.
 Q6 That art is mainly about your imagination,  
  and how you’re feeling.
 Q7 I [am] better at making art, and stories, than  
  I had ever thought.
 Q8 We are all different.
 
5.16 Boy 9, Grade 7. First time.
 Q1 How I put racing cars and making look like  
  it was a victory picture.
 Q2 That I put a little nature on my picture but it  

 Q3 That you get to do art and share your art  
  ideas with a group.
 Q4 You don’t get to have recess twice.
 Q5 It’s how you see the drawing in your eyes  
  that makes it good.
 Q6 Art is very fun and you can make any  
  drawing you like, painting, many 
 Q7 I draw good with oil pastels. I thought it  
  would come out bad.
 Q8 They all used natural pictures.

5.17 Girl 9, Grade 7. Second time. 
 Q1 Sadness, emotion
 Q2 Happy, surprise
 
 Q3 I like to look at the art and draw some  
  picture.
 Q4 Nothing.
 Q5 I can imagine lots of thing.
 Q6 There are no mistake.
 Q7 I can do anything just being myself.
 Q8 They have lots of imagination.
 
5.18 Girl 10, Grade 7. Second time.

  picture and the colours.
 Q2 the different shapes and the amount of  
  colour I used.
 Q3 I like that they actually reach into you and  
  pull the creativity and the imagination out of  
  you, which is amazing.
 Q4 There’s nothing really that I don’t like.
 Q5 That everyone has an imagination, all you  
  gotta do is just reach out for it from your head.
 Q6 That there are so many different types of art  
  and they are all beautiful.
 Q7 That I may just be creative and I do have an  
  imagination.
 Q8 That everyone is unique in their own way.
 
5.19 Boy 10, Grade 8. Second time.
 Q1 How all the different portions, although  
  originally different colours, managed to  
  ultimately blend together and form a picture.

  artwork and a more captivating focal point  
  to catch a viewer’s attention.
 Q3 The fact that in the program and the art  

  or wrong; every “mistake” that is made leads  
  to something new.
 Q4 That there was not enough time to do even  

 Q5 That everyone has different “types” of  
  imagination; the viewpoint of person may be  
  different fromsomeone else’s.
 Q6 That there is no “correct”/”incorrect”; as  
  long as you made an attempt, you can create  
  anything you want to.
 Q7 That I have different emotions of various  
  topics depending on what I am doing.
 Q8 That they are all unique in their perspectives,  
  and yet, all of those viewpoints are correct.
 
5.20 Boy 11, Grade 8. Second time.

  more emotion, but not how I felt.
 Q2 The second picture represents me more than  

 Q3 I like that we are allowed to basically  
  express our thoughts without limits.
 Q4 Nothing.
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 Q5 That I can express myself in more creative  
  ways than I thought.
 Q6 That art isn’t boring.
 Q7 I should always think positive and not put  
  my own work down.
 Q8 They are EXTREMELY creative and have  
  amazing ideas.
 
5.21  Girl 11, Grade 8. Second time. 
 Q1 Because I did it creatively without being  
  afraid of messing up.
 Q2 Because it was planned, about nature, and  
  turned out very beautiful.
 Q3 We got to art meditate, which was really  
  cool, and we got to look at art and draw.
 Q4 The break was a bit short. I could be better  

  our second one with paint.
 Q5 It can be wild sometimes!
 Q6 You can express your feelings in art.
 Q7 I can actually draw.
 Q8 I learned a lot about how positive/negative  
  people in my class are.
 
5.22 Girl 12, Grade 8. First time.

  what Afghanistan is going through in war.
 Q2 My second picture was showing how  
  Afghanistan looked like before the war. 
 Q3 I liked how we got to draw pictures and  
  express ourselves.
 Q4 I didn’t like how we only got to use pastels  
  instead of paint. Also I didn’t like how the  

 Q5 I didn’t learn much because I already knew  
  what I could do.
 Q6 Not much, not to be rude.
 Q7 I learned that I have patience.
 Q8 That they have great imagination, and are  
  great artists.
 
5.23 Girl 13, Grade 8. First time. 
 Q1 It was special because I made it.
 Q2 It was bring people together and see what  
  they are doing to the world.
 Q3 You get to draw. Also lunch time and eating  
  cookies.
 Q4 That you have to draw with oil pastels.
 Q5 That you can really express yourself with a  
  little imagination.
 Q6 That you don’t have to be an artist to draw.
 Q7 That we are unique people that have   
  different perspectives.
 Q8 That some of them are very unique.
 
5.24 Boy 12, Grade 8. Second time.
 Q1 I liked how the members of my group found  
  a hidden meaning of this picture.
 Q2 People really liked it.
 Q3 It fun and you can use your imagination in  
  lots of different ways…I liked the cookies.
 Q4 Nothing…more cookies.
 Q5 That it can be used in many different ways.

 Q6 Art can express your imagination as well.
 Q7 My imagination and art go well together. 
 Q8 [no comment]

5.25 Girl 14, Grade 8. First time. 
 Q1 The black heart & the background of   
  different colours.
 Q2 The person opening the doors to his   
  imagination.
 Q3 I liked drawing at this program and sharing  
  with others.
 Q4 I liked everything.
 Q5 That the more you use it the [more] creative  
  you get.
 Q6 Using imagination makes it better.
 Q7 That I have a good imagination.
 Q8 All of them are very good artist.
  
5.26 Girl 15, Grade 8. First time.
 Q1 The colour and texture.
 Q2 The shapes and also the colour I put on the  
  paper.
 Q3 That we can express our self on a piece of  
  paper.
 Q4 I liked everything because it kind of changed  
  me, but not really.
 Q5 That I could imagine anything that comes to  
  mind.
 Q6 You could express anything and how it’s not  
  just learning about shapes.
 Q7 I didn’t really learn anything about myself.  

 Q8 The some of them are different when it  
  comes to art.

5.27 Girl 16, Grade 8. Second time.
 Q1 That I drew it by the ways I feel sometimes  
  like happy etc.
 Q2 That I was thinking hard about how I felt  
  about going on this trip.
 Q3 I like our conversations and our drawing and  
  getting to have a little snack.
 Q4 How lunch period was very short and there  
  was no time for playing.
 Q5 I learned that if you can imagine you will  
  have a great imagination.
 Q6 I learned that art comes from the heart and  
  how your feeling at the moment.
 Q7 I learn that I draw picture according to my  
  emotion.
 Q8 I learn they are very good at imaginating  
  things.
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